Unit 1 My First Job

	Teaching Objectives

1. Function: Greeting and farewell

2. Grammatical Point: This / That be + n. / adj. 

3. Vocabulary: run, offer, except for, figure, you’d better, how about, as far as … is concerned, take a day 

off, bring in, beam

Teaching Focus 

Grammatical Point: This / That be + n. / adj.
Teaching Steps 
Part 1 Listening and Speaking Activities

Part 2 Reading Comprehension and Language Activities

Part 3 Extended Activities

Assignment 

Write a CV (Curriculum Vitae) or resume of yourself.


Part 1 Listening and Speaking Activities

1 Introduction of functions

Aims: Familiarizing the students with basic concepts of first/given and last/family names.

Familiarizing the students with the structures for identifying/introducing people

Greetings and Farewell

1) How do you greet people?

2) How do you say goodbye to people?

2 Listen and speak     

Aims: Practice classroom English. 

      Listen as warm-up for the following speaking activity.

Steps:

1) Ask students to identify the job of the woman in the picture. 

Who is this woman? She is a teacher.

2) Read the passage to the class, ask them to fill up the blanks.

3) Ask students to read the passage.

4) Listen to the conversations, and then ask students to finish the exercises.

Name-related words and expressions:

First name: The name that occurs first in a person's full name. 

Christian name: A name given at baptism or confirmation. 

Given name: A name given to a person at birth or at baptism. 

Forename: A name before one's surname; a first name. 

Surname: A name shared in common to identify the members of a family, as distinguished from each member's given name. 

Family name: also called surname.

3 Try to speak more 

Aims: Provide multiple opportunities for the students to practice interactive speaking and listening.

      Practice different ways of greeting and introducing/identifying people.

Steps: First conservation one, then conversation two.

1) Ask students to read this conversation.

2) Explain this conversation.

3) Ask students to make a new conversation by using the substitutes word. 

4) Ask students to present their own conversations.

4 Make your own dialogue 

1) Ask students read the following monologue and dialogue.

2) Explain.

3) Ask students to make their own with their partners.

5 What are they for?

Aim: Learn to understand the meanings and usage of some reutilized expressions.

1) Ask students to read and try to understand.

2) Match.

6 If you want to learn more

Aim: Learn to understand the cultural implications in the proverb.

Proverb

A good beginning is half the battle.良好的开端是成功的一半。

Clues for discussion: 

1) Adopting a right attitude.

2) Setting a goal for one’s study. For example: learn ten words a day.

3) Setting up a pattern of study. For example: practice pronunciation for ten minutes a day.

Some other proverbs:

A bad beginning makes a bad ending. 不善始者不善终。

A good beginning makes a good ending. 欲善其终必先善其始。

at the beginning从一开始; 开始; 起初; 首先

at the beginning of在...初

Everything must have a beginning.[谚]凡事都有个开头。

from beginning to end从头到尾, 自始自终

from first to last从头到尾, 自始自终

In every beginning think of the end.[谚]未做一事先思其结果。

in the beginning当初, 开始时

the beginning of the end最后结果的初步迹象

Part 2 Reading Comprehension and Language Activities

Aims: Learn to understand and talk about the value system in western culture, such as tem spirit and royalty, through reading, discussion and task-based activities.

      Learn to understand and use the expressions in this text.

Teaching steps: Pre-reading task

Text reading 

Notes in the students’ book

Explanation to this text

Exercises  

Pennsylvania: It is a state of the eastern United States. It was admitted as one of the original Thirteen Colonies in 1787. First explored in the early 1600's, the region was settled by Swedes in 1634 and granted by royal charter to William Penn in 1681. The Mason-Dixon Line (surveyed in 1763-1767) established the colony's southern boundary and was extended westward in 1784. Pennsylvania played a crucial role in the American Revolution and in the formation of the new republic. Harrisburg is the capital and Philadelphia the largest city. Population: 11,924,710. 

Exercises:

1 Comprehension work 

A: Discuss the following questions
B: Retell the text

C: Activity

2 Language work

3 Get your pronunciation right

Part 3 Extended Activities

Aims: Learn to understand, talk, and write about doing a new job and proper work ethics through listening, reading and writing activities.

     Extend the study of vocabulary and expressions in multiple opportunities.

     Start to learn to how to use a proper English-English dictionary for vocabulary development.

1 Dictation

Zhang Gang pitched in as soon as he got a job at a hotel. He had to be punctual, hard-working and polite to the guests so as to meet the hotel’s standards, as he couldn’t afford to lose the job. He still owed a friend of his 800 Yuan. He needed money. As he had just started, there was no hope of being promoted and it was not wise to bargain with the manager. His pay was 400 Yuan a month. He figured that he would be able to pay back the money he borrowed in four months’ time. He cleaned up the dining-hall twice a day and carried luggage for guests. His family didn’t like his taking a job as a janitor. Yet, for him, working at the hotel was a source of pride because he could earn money through honest labor. He beamed when he got his pay at the end of the first month.

2 Read more

1) Ask students to read.

2) Explain the text.

3) Finish the exercises. 

3 In other words

4 Translation
1) Mr. Manager, may I take a day off tomorrow? My mother is coming to visit me.

2) The police offered a reward for clues about the bank robbers.

3) When I was ill last week, she offered to look after my child.

4) Except for the small kitchen, the flat is satisfactory.

5) She was promoted to branch manager last year.

6) Everyone was exhausted except John.

7) Who’s running this company?

8) He reached into his pocket for the wallet.

5 Writing

a. work on your own.

b. Comment on the following opinions.

Cultural information: Getting Jobs

Aims: Learn to understand some cultural aspects in employment practice in western culture.

      Learn to talk about the difference between Chinese employment and the western practice.

Question: In China, what do you know about finding a job?

CV (Curriculum Vitae) or resume:

CV (Curriculum Vitae): A summary of one’s education, professional history, and job qualifications, as for a prospective employer. 

Resume: <美> 履历。

Unit 2 American Homes and British Homes

	Teaching Objectives

1. Function: Introducing others/oneself; Identifying objects/persons

2. Grammatical Point: This/That + noun / possessive

3. Vocabulary: so (consequence), also, too, nouns of household objects, move, afford, atmosphere, occupy, private, block, go up, pay back, every few years, move house, on the move, give a view of, of the same age

Teaching Focus 

Grammatical Point: This/That + noun / possessive
Teaching Steps 
Part 1 Listening and Speaking Activities

Part 2 Reading Comprehension and Language Activities

Part 3 Extended Activities

Assignment 

Write a composition to introduce the similarities and differences between the western houses and 

Chinese houses. 


Part 1 Listening and Speaking Activities

1 Introduction of functions

Aims: Present the basic functional sentences for introduction to the class.

      Prepare for the practice of the following structures: he’s/she’s etc. This is etc.

Greetings and Farewell

1) How do you introduce people?

2) How do you identify a person?

2 Listen and speak     

Aims: Learnt to understand the basic functions of introduction through listening activity.

Learn introducing/bidding farewell through multiple activities in activity 3 and 4.

Practice classroom English.

Learn to provide personal information such as names, titles, addresses, locations etc. 

Steps:

1) Have the students to through the questions.

2) Practice the pronunciation of “s” in Charles’s and George’s.

Pay attention: they are pronounced with an extra /iz/ at the end.

Do Phonetic training 1 in students’ book, page 266.

3) Listen to the conversations, and then ask students to finish the exercises.

3 Try to speak more 

1) Read the passage to the class, ask them to fill up the blanks.

2) Ask students to read the passage.

First Conversation One, then Conversation Two. 

1) Ask students to read this conversation.

2) Explain this conversation.

3) Ask students to make a new conversation by using the substitutes. 

4) Ask students to present their own conversations.

Notes: 

1) Mail: 邮件.

2) Registered letter: 挂号信.

3) EMS: Express Mail Service邮政特快专递.

4) Courier’s services: (European usage) services of fast delivery of packages or documents. Americans use “FedX” as a generic term when referring to a courier service. It stands for “Federal Express”, a courier company that delivers all over the country and the world. But, when they say they are going to FedX something, they don’t necessarily mean they’re going to use FedX, the courier company, just that they’re going to use a courier service to get it there fast. Other well-know courier companies include DHL (敦豪速递公司) and EMS.

4 Make your own dialogue 

Aim: Practice more ways of introducing, greeting etc.; talk about locations and physical positions.

1) Ask students read the following dialogues.

2) Explain.

3) Ask students to make their own with their partners.

5 What are they for?

Aim: Practice other expressions for introducing and identifying people or objects.

1) Ask students to read and try to understand.

2) Match.

6 If you want to learn more

Aim: Practice more ways of introducing and identifying people and objects.

1) Have the students work in pairs and do the Matching exercises.

2) Check.

Quotable Quote

By the time you finish paying for the house in the suburbs, it’s no longer in the suburbs.

Aims: Learn about the concepts of renting, buying and selling houses. 

     Learn the cultural elements involved in making one’s home in a city and suburbs.

Cultural background about this quote:

In the US there has been a tendency in the past few decades fro many newly established middle class families to move out of the city center to suburbs where only the wealthy could afford to live in the past. The concept of suburbs is undergoing a gradual change from quiet residential areas with pastoral settings in the past to the current idea of neighborhoods for middle class families. Driven by a desire for privacy and peace and quiet the wealthy are moving further out into the countryside or mountains. In this sense, the real suburbs become farther and farther away from the town. So by the time the middle class families can afford to live in the suburbs, they are no longer regarded as suburbs, but rather as part of the city.

Part 2 Reading Comprehension and Language Activities

Aims: Learn to understand and talk about the cultural elements of home and residence in America and Britain through reading, retelling, discussion and task-based activity. 

      Learn to understand and use appropriately the expressions given in this text.

Teaching steps: Pre-reading task

Text reading  

Notes in the students’ book

Explanation to this text

Exercises  

Exercises:

1 Comprehension work 

A: Complete the following worksheet.

B: Retell the text

C: Activity

Read the section of American Homes and find answers to the following questions.
	Where do these people live?
	Suggested points

	Young people such as college students


	· Live in shared apartments

· Go back to their family homes occasionally for the weekend

	Young married couples


	· Move to new suburbs 

· Or build their own homes there

	Young married couples if their income has increased
	· Move further away out of town so as to have more space

· Have houses with better amenities or more rooms

	Senior Citizens


	· Don’t live with their grownup children ,live in assisted-living facilities or retirement communities specially built for old people where it is quiet (There are no isolated towns just for older people.)

	Can you make a generalization about the American homes based on the reading passage? 
	· Change houses frequently (constantly on the move)




Read the section of British Homes and find answers to the following questions.
	What can be learned in the section about British homes? 
	Suggested points

	Size
	· Smaller compared with American houses

	 Types of homes


	· Expensive old houses

· Old cottages

· Modern flats, in new high-rise buildings

· Big homes in the country with enormous gardens

· Small houses in the country with very small garden, with just one tree and a few flowers

	Buying homes
	· Borrowing from “Building Society” (mortgage)

	State provision
	· 1/3 live in state-owned houses, called council houses

	Can you make a generalization about British homes based on the reading passage? 
	· A great variety of homes/residences 

· Like Americans, old people, young families and unmarried people do not usually live together.

· Have the students elaborate this point


2 Language work

3 Get your pronunciation right

Part 3 Extended Activities

Aims: Learn to understand and talk about the differences between Chinese and American residences.

      Learn to use the key phrases in this unit.

      Learn to write simple, meaningful and communicative sentences.

1 Dictation

Charles had just graduated from college. He worked at a food factory and earned enough to get by. He was still living with his parents, but wanted to move to a flat as soon as he could afford it. He had a girlfriend and hoped to get married and start a family. But he had to wait until his income went up so that he could save some money. His girlfriend, Clara, who was the same age as he, worked at a cleaning business, and earned less than Charles. They didn’t want to depend on their parents. Someday, they hope to have a council house, but for now they have to have patience.

2 Read more

1) Ask students to read.

2) Explain the text.

3) Finish the exercises. 

Information about the book and the writer: 

This passage is adapted from Americans and Chinese by Francis L. K. Hsu 

Americans and Chinese：
许烺光(Francis L. K. Hsu)：

美籍中国人类学家。辽宁庄河人。1933年毕业于上海沪江大学社会学系，获社会学学士学位。曾在上海从事国际救援活动，1934-1936年在北京协和医院做社会工作。1937年赴英国学习，在伦敦大学伦敦经济学院师从马凌诺夫斯基学习社会人类学，1940年获博士学位。1941年回国，担任云南大学副教授、教授，并在云南大学与燕京大学合办的社会学实地调查工作室（魁阁）工作，1943—1944年间曾担任该站代理站长。1944年应美国哥伦比亚之邀，赴美在该大学任讲师，并随林顿研究心理人类学。以后担任美国康奈尔大学、伊利诺斯州西北大学大学、旧金山大学副教授、教授、伊利诺斯西北大学人类学系主任，1977—1978年担任美国人类学协会主席。他也曾在日本京都大学、美国夏威夷大学、东西方研究中心和印度人类学调查部等地从事研究，担任美国劳工部和一些精神病医院的顾问，并在美国许多地方发表学术演讲。主要田野工作地区是中国中北部、西南部，美国夏威夷华裔居住区、印度、日本等地。长期从事人类学教学与研究，尤其在心理人类学和大型社会比较研究方面影响更大，他的主要研究重点并不是基于区域的，而是在每种文化行为模式之下的可试验或推测的心理原动力。许烺光认为由此可以进行文化分析，并将一种文化与另一种文化相区别，因此，可以说是“文化的语法”。他首先提出“心理人类学”概念。著有《中国南部家庭的功能》、《祖荫下：中国的亲属关系、个性和社会流动性》、《宗族?种姓?俱乐部》、《美国人和中国人：两种生活方式的比较》、《美国人和中国人：伟大文明的目标和实现》等，主编了《心理人类学》、《亲属关系与文化》等。（来自：http://www.sociology.cass.cn/www-ant/view.asp?articleid=426）

3 In other words

4 Match the pictures with words in the box.

5 Translation
1) This young couple wants to buy a house in town, but can’t afford it now.

2) We can’t afford to wait. Let’s go out of here.

3) He took good care of the house and painted it every second year/every other year/once every two years.

4) He moved the furniture into another room.

5) They have decided to move to another house because they don’t like this place.

6) Li Ming shares an apartment with four other students.

6 Writing

a. Work on your own.

b. Chinese homes.

Cultural information: Buying and selling Houses

Aims: learn to understand the cultural elements in western culture about buying and selling houses.

     Learn to talk about Chinese practice in buying and selling houses.

1) Have students read this information.

2) Some words: 

Up-market house: 高档住房.

Building Society: Chiefly British, a savings and loan association. 

Mortgage: (short form: mtg or mtge) A temporary, conditional pledge of property to a creditor as security for performance of an obligation or repayment of a debt.
Down payment: 预付定金.

Estate agent: An estate agent is a person who buys and sells buildings and land for others. 
Unit 3 What Is in a Name?
	Teaching Objectives

1. Function: Describing an object/a person; Talking about one’s job

2. Grammatical Point: NP + be + adj./NP

3. Vocabulary: 

  a. point to, about one’s age, give … look, as if, come across, interview, fill out, application, can’t help, short for, open to, in (age), have … on (wearing), let out, embarrass
  b. adjectives for describing objects, people, etc.

Teaching Focus 

Grammatical Point: NP + be + adj./NP

Teaching Steps 
Part 1 Listening and Speaking Activities

Part 2 Reading Comprehension and Language Activities

Part 3 Extended Activities

Assignment 

Comment on the proverb “A rolling stone gathers no moss”.


Part 1 Listening and Speaking Activities

1 Introduction of functions

Aims: Introduce the functions of describing an object/a person; talking about one’s job.

      Learn some adjectives for indicating distinguishing characteristics/attitudes/assessment.

1) How do you describe an object?

2) How do you ask about one’s job?

2 Listen and speak     

Aims: Learn to understand the functions of describing people/objects through guided listening activities and multiple opportunities of speaking.

Conservation One 

Conservation Two 

Steps:

1) Ask students to read these questions. 
2) Listen to the conversations, and then ask students to finish the exercises. 

3 Try to speak more 

Aims: learn to understand and use words/expressions to describe one’s profession/job through interactive activities.

      Learn to understand and use some adjectives for indicating basic features/characteristics in interactive activities.

Steps: First conservation one, then conversation two.

1) Ask students to read this conversation.

2) Explain this conversation.

3) Ask students to make a new conversation by using the substitutes. 

4) Ask students to present their own conversations.

Notes:

1) Welcome aboard: a colloquial expression for greeting a new member to a group.

2) Excuse me: a colloquial expression often used to start a polite conservation with a stranger.

3) Pardon: a colloquial expression spoken with a rising tone to mean “Can you say that again?” 

Americans don’t use “pardon” very often. They might say “Excuse me?” or “Sorry?” or “I’m 

sorry?” (Which means and implies: “I’m sorry, I didn’t hear you/understand you. Would you 

please repeat that?” The speaker will repeat what he said, even though people don’t specifically 

say “Would you please repeat that?”)

4) Thanks anyway: a colloquial expression spoken with a low pitch to mean “Thank you although 

you have not been very helpful in this matter.”
4 Make your own dialogue 

Aims: Learn to understand and use the adjectives for describing characteristics in activities in the given context.

     Learn to express attitudes to some professions and jobs.

     Learn to read English poems and use the adjectives for describing people used in the poem.

Conversation 

1) Ask students read the following conversation.

2) Explain.

3) Ask students to make their own with their partners.
Poems 

The basic elements of an English poem: 

1) A line may not correlate with a sentence and a sentence may run through more than one line.

2) A paragraph is called a Stanza in poetry.

3) Many poems have rhyming patterns. The rhyming pattern in My Mum is aabb ccdd ddee, and aabb ccdd eeff ggaa in My Dad. (Americans seldom use the word “mum”, which is British, to refer to their mother, but they often use “mom”.)
5 What are they for?

Aim: Learn extra expressions for describing people/objects.

1) Ask students to read and try to understand.

2) Match.

6 If you want to learn more

Aim: Learn more detailed ways of describing people/objects.

1) Ask students to read and try to understand.

2) Match.

Proverb

A rolling stone gathers no moss.

[谚]滚石不生苔, 转行不成材(老换工作发不了财); 见异思迁终无所得。

Meaning: A person who is always on the move has few possessions.

Aims: Learn the cultural elements implied in the proverb.

     Learn to understand the cultural differences about what counts as rolling stone, moss and the attitudes to changes in one’s job.

Part 2 Reading Comprehension and Language Activities

Aims: Learn to understand and talk about some cultural bias in employment through reading, discussion, writing and task-based activities.

      Learn to use the expressions and phrases set forth in this unit.

Teaching steps: Pre-reading task

Text reading 

Notes in the students’ book

Explanation to this text

Exercises  

Exercises:

1 Comprehension work 

A: Discuss the following questions

B: Retell the text

C: Activity
2 Language work

3 Get your pronunciation right

Part 3 Extended Activities

1 Dictation

Strange things always happen to us. This morning, I went to a software company for a job interview. Since I was early, the receptionist asked me to wait for Mr. Lambert with two other girls who had come for the interview too. Just then a man about my age came in and gave his name to the receptionist. We couldn’t help wondering what he had come for when we heard him saying “job interview”. The receptionist seemed a bit surprised. She pointed to a seat next to us and said something to him. I could see that the man was rather embarrassed when we girls looked at him. I wondered if he knew that the secretarial work is usually only open to women. It was a bit strange for a man to wan tot be a secretary.

2 Read more
1) Ask students to read.

2) Explain the text.

3) Finish the exercises. 

3 In other words

4 Speak your mind 

5 Translation 
1) I’m afraid that the position is not open to students.

2) I came across a letter from France the other day.

3) He put his hand on his chest as if to show sincerity.

4) I’ve filled out the application form.

5) She had her coat on.

6) I can’t help thinking that we’ve made a big mistake.

7) Fred is short for Frederick.

8) He seemed in his early thirties.

6 Writing

a. Work on your own.

b. Looking for legal support.

Cultural information: English names (see Unit 1)

Unit 4 Doing Away with the King’s English

	Teaching Objectives

1. Function: Getting and giving information

2. Grammar: There + be + prep. of location

3. Vocabulary: do away with (other do usages, a. do + n.; b. do + prep. Phrases), … way (manner and method), update, drop, independent, as far as, owe, look up, replace, join, chances are 

Teaching Focus 

Grammar: There + be + prep. of location 
Teaching Steps 
Part 1 Listening and Speaking Activities

Part 2 Reading Comprehension and Language Activities

Part 3 Extended Activities

Assignment 

Summarize the differences between the British English and the American English. 


Part 1 Listening and Speaking Activities

1 Introduction of functions

Aims: Introduce the functions of getting and giving information by asking and answering questions in the appropriate way.

1) What do you say if you wan to get information?

2) How do you give information?

2 Listen and speak     

Aims: Learn to understand the functions in the context through the guided listening activity.

Conservation One 

Conservation Two 

Steps:

1) Ask students to read these questions. 
2) Listen to the conversations, and then ask students to finish the exercises. 

3 Try to speak more 

Aims: Practice asking for and giving directions in guided activities.

      Learn to ask and answer questions in an interview.

Steps: First conservation one, then conversation two.

1) Ask students to read this conversation.

2) Explain this conversation.

3) Ask students to make a new conversation by using the substitutes. 

4) Ask students to present their own conversations.

4 Make your own dialogue 

Aims: Practice asking for and giving information in the given context.

     Practice interview skills with the given topic.

     Practice using adjectives for describing an object and expressing attitude towards it.

     Practice using adjectives for describing a person and giving one’s impressions about him/her.

1) Ask students read the following monologue and the conversation.

2) Explain.

3) Ask students to make their own with their partners.
5 What are they for?

Aim: Learn to use more expressions and reutilized expressions in asking for and giving information. 

1) Ask students to read and try to understand.

2) Match.

6 If you want to learn more

Aim: Learn to understand the more advanced ways of asking for or trying to get information.

1) Ask students to read and try to understand.

2) Match.

Proverb

Knowledge is a treasure, but practice is the key to it.

Aims: Understand the cultural information in the saying.

     Talk about one’s plan for study.

     Learn to develop and talk about one’s strategies for English learning.

Part 2 Reading Comprehension and Language Activities

Aims: Understand the map of English varieties, especially the historical and cultural reasons for 

the differences between American English and British English.

Understand the contributions made by Noah Webster to the birth of American English.

Learn to talk about language learning, and about the English language.

     Learn to use the expressions and phrases set forth in this unit.

Teaching steps: Pre-reading task

Text reading 

Notes in the students’ book

Explanation to this text

Exercises  
Notes:

1) First language: 本国语

2) Official language: 官方语言

3) Second language: 第二语言

4) Foreign language: 外语

5) American English: The English language as used in the United States. 

6) British English: 英式英语(指英国口头和书面使用的英语,尤与美国英语American English相区别); The English language used in England as distinguished from that used elsewhere. 

Culture note: it might be interesting to discuss the idea that North Americans consider English their first 

language, whereas South Americans primarily speak Spanish. Also people in some provinces in Canada 

speak French. It is interesting to note that people living in the US are generically referred to as 

“Americans”. In contrast, people living in Canada are referred to as “Canadians” or people living in Brazil 

as “Brazilians”, etc. In the first days of the US immigrants from other country, for example, Quebec, 

Canada, may speak French in the US. But they might be punished for speaking French in school, and this 

forced them to stop using French and replace it exclusively with English.

Exercises:

1 Comprehension work 

A: Discuss the following questions

B: Retell the text

C: Activity
2 Language work

Notes:

1) R.P. (Received Pronunciation): The pronunciation of British English that reflects the social and cultural predominance of southern English speech, that was at one time characteristic of the English spoken at the public schools and Oxford and Cambridge Universities, and that was accepted as the standard form of English used in broadcasting. Also called: BBC English Southern Educated Standard.

2) The King’s English and The Queen’s English: Queen和King在某些国家很受尊重,其中英国就是其中之一,在他们国民心中他们是"高贵,崇高"的,所以在他们看来他们的语言就是纯正标准的英语,因此,the Queen’s English或者是 the King’s English实际就是Standard  English.
3 Get your pronunciation right
Part 3 Extended Activities

1 Dictation

  Some people seem to be better then others at learning a foreign language. They are not totally dependent on books or teachers. By doing away with old methods that are not effective, they explore their own special ways of learning. For example, they try to find patterns and rules by themselves. And when they come across a new word, they not only look it up in a dictionary, but also think of it in relation to other words and exploitations. They may ask themselves “What’s the difference? Can it be replaced by others? How is it used in context?” These people usually learn English very quickly. They owe their success to their particular ways of learning
.

2 Read more
1) Ask students to read.

2) Explain the text.

3) Finish the exercises. 

3 In other words

4 Translation 
1) You can look up the phone number of the company in the phone book (directory).

2) Outmoded conventions and bad customs should be done away with.

3) As far as I know, they cannot finish the project ahead of schedule.

4) As far as the structure is concerned, the article is good, but the content needs to be enriched.

5) Chances are that the train will be late. You needn’t worry so much for him.

6) In daily life, gas has replaced coal as fuel.

7) Young people should learn to be independent from their parents.

5 What’s the difference?

6 Complete the following tasks

7 Writing

a. Work on your own.

b. Give at least three reasons why you think you should be learning English.

Cultural information: Facts of English 

英美常用词拼写差异表

	规则
	American English (AmE)
	。British English (BrE)

	1) 在美国英语中，词尾的-l如果出现在非重读音节中，一般不双写。
	traveler

signaling 


	traveller
signalling 



	2) 在美国英语中以-ter结尾的词，在英国英语中则以-tre结尾。
	theater 

meter 


	theatre 

metre 



	3) 在美国英语中以-or结尾的词，在英国英语中则以-our结尾。
	labor 

favor 
	labour 

favoue 

	4) 在美国英语中以-og结尾的词，在英国英语中则以-ogue结尾。
	dialog

catalog
	dialogue 

catalogue

	5) 在美国英语中以-gram结尾的词，在英国英语中则以-gramme结尾。
	program 

kilogram 
	programme 

kilogramme

	6) 在美国英语中以-se结尾的词，在英国英语中则以-ce结尾。
	defense

offense 
	defence 

offence

	7) 在美国英语中以-ize结尾的词，在英国英语中则以-ize或-ise结尾。
	realize 

institutionalize
	realize/realise
institutionalize/institutionalise

	8) 在美国英语中以-ction结尾的词，在英国英语中则以-ction或-xion结尾。
	connection

reflection
	connection/connexion

reflection/reflexion

	9) 在美国英语中有的词中有不发音的e不拼出，而在英国英语中则要拼出。
	ax

judgment
	axe

jedgement

	10）部分常用词在美国英语和英国英语中的不同拼法
	See：5 What’s the difference?  Page 62 in the student’s book




Unit 5 England as Seen by Americans
	Teaching Objectives

1. Function: Giving and asking for reasons

2. Grammar: irregular nouns, uncountable nouns

3. Vocabulary: inquisitive, enthusiastic, average, lead (v.), take (understand), get into, compare, inferior, for life, obviously, improve

Teaching Focus 

Grammar: irregular nouns, uncountable nouns
Teaching Steps 
Part 1 Listening and Speaking Activities

Part 2 Reading Comprehension and Language Activities

Part 3 Extended Activities

Assignment 

What do you think of England as a Chinese?


Part 1 Listening and Speaking Activities

1 Introduction of functions

Aims: Introduce the functions of giving and asking for reasons.

1) How do you ask for reasons?

2) How do you give reasons?

2 Listen and speak     

Aims: Learn to understand the functions in the context through guided listening activities.

Conservation One 

Conservation Two 

Steps:

1) Ask students to read these questions. 

2) Listen to the conversations, and then ask students to finish the exercises. 

3 Try to speak more 

Aims: learn how to ask for and give reasons through a study of the guided conversations.

Steps: First conservation one, then conversation two.

1) Ask students to read this conversation.

2) Explain this conversation.

3) Ask students to make a new conversation by using the substitutes. 

4) Ask students to present their own conversations.

4 Make your own dialogue 

Aims: Practice classroom English.

Talk about cultural biases and the ways to eliminate them.

Steps:

1) Ask students read the following conversation.

2) Explain.

3) Ask students to make their own with their partners. 
5 What are they for?

Aim: Learn other expressions for getting and asking for reasons.

1) Ask students to read and try to understand.

2) Match.

6 If you want to learn more

Aim: Learn other expressions for getting and asking for reasons.

1) Ask students to read and try to understand.

2) Match.

Proverb
When in Rome, do as the Romans do. 入国问禁，入乡随俗。
Aims: Learn to take cultural pluralism in human society as a matter of course.

     Learn to understand and talk about the culture of different places where the students are from.

Part 2 Reading Comprehension and Language Activities

Aims: Learn to understand and talk about English culture from an American’s point of view through 

reading, discussion, and the task-based activities.

      Learn to understand that is it very difficult to make accurate judgment on a different culture based on one’s personal likes and dislikes.

Learn to use the expressions and phrases listed in this unit.

Teaching steps: Pre-reading task

Text reading 

Notes in the students’ book

Explanation to this text

Exercises  

Exercises:

1 Comprehension work 

A: Discuss the following questions

B: Retell the text

C: Activity

2 Language work

3 Get your pronunciation right

Part 3 Extended Activities

1 Dictation

An African chief came to London for the first time when he was well past sixty. He had never left his own country before. A friend of mine went to call on him the morning after his arrival and asked him how he was and whether he was enjoying himself. The chief said he felt well but he had had a frightening experience earlier that morning. “I went to Victoria Station,” he said, “as a train came nearer and nearer to where I stood, all the doors swung open, and while the train was still moving, a great many men jumped out and began to run towards me.”
2 Read more

1) Ask students to read.

2) Explain the text.

3) Finish the exercises. 

3 In other words

4 Translation 

1) What is the average monthly income of the people in Shanghai?

2) She is improving in health.

3) Compared with five years ago, my income has doubled.

4) After the traffic accident, he was handicapped for life.

5) Investigation has shown that Chinese made color televisions are not inferior in quality to imported brands.

6) What you said won’t change my position on the matter, but I will take your opinion into serious consideration.

7) Fred is short for Frederick.

8) He seemed in his early thirties.

5 Complete the following tasks

6 Writing

a. Discovering personalities.

b. Differences between the English and the American.

Cultural information: Paid Holiday

Unit 6

Teaching Objectives: making & responding to suggestions

Teaching Focus: 1) Grammatical point: use of prep.

2) Vocabulary: prep. in, at, on, by + nouns of some idiomatic usage; words and phrases of educational matters, verbs of say; phrases and words: beak out to, in a rush, burst into, no doubt, be sure of, to the exclusion of, blank, stiffen, place (v.), redeem, paralyze, utterly, prolong

Teaching Procedure:

Step One Listening and Speaking Activities

1. Introduction of Function

1) Introduce the language for making/ asking for and responding to suggestions.

2) Highlight the structural features of making suggestions with:

A. modal verbs of “can”, “could”, “should”, “may”, “might” etc.

B. some colloquialisms such as: How about…? What about…?

C. other ways such as: If I were you… Why don’t you…, What do you say…? It’s a good idea to… I suggest we do…
2. Listen and Speak

Conversation One

1) Have the students read the questions.

2) Read the script.

3) Have the students work in pairs to complete questions.

4) Have some students present their answers

5) Comment on the students’ work.

Conversation Two

1) Read the script.

2) Have the students work in pairs to complete questions.

3) Have some students present their answers

4) Comment on the students’ work.

3. Try to Speak More

Conversation One

1) Have the students practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students make their own conversations.

4) Have one pair present their conversation.

5) Comment on the students’ presentation.

Conversation Two

1) Have the students practice the conversation in pairs.

2) Highlight the Useful Structures and Expressions on the board.

3) Have each pair work out their own conversation by using the substitutes.

4) Have one or two pairs present their conversation.

5) Comment on the students’ presentation.

4. Make Your Own Dialogue

1) Have the students in pairs to practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Photocopy worksheet 2 in the disk for the students.

4) Have each pair work out a new conversation by using the substitutes.

5) After completing the worksheet, have the students work in pair and make a short conversation asking about each other’s plans.

6) Have two pairs present their conversation to the class.

5) Comment on the language and content of their conversations.

5. What Are They for?

1) Have the students work in pairs.

2) Have one student read the sentences in the column of Functions and the other respond with appropriate sentences from the column of Actual Words Spoken.

3) Have two or three students present their work.

4) Comment on the students’ work.

6. If You Want to Learn More

1) Have the students work individually on the exercise.

2) Have two students report their answers to the class.

3) Comment on the students’ work.

Proverb

1) Have the students list examples of self-help in life that they know/ have heard about.

2) Comment on the students’ language in grammar, vocabulary and pronunciation.

Step Two Reading Comprehension and Language Activities

Text The First Day at School

Pre-reading Tasks

1) Introduce the first pre-reading question by focusing the students’ attention on the meanings of the following vocabulary:

nervous    thrilled    apprehensive    cheerful    anxious    miserable

2) Have the students use one of the adjectives above to describe their first day in primary school.

Read the text

1) Ask the students to read the story in their own time.

2) Have the students go over the story before discussion.

3) Have one or two students give the gist of the story.

4) Highlight the Useful Structures and Expressions on the board.

1. Comprehension work

Retell the text 

2. Language work

A. Do you remember how the writer said the following things in italics? If not, find them in the text.

1) Allocate four items to each student.

2) Have them work individually.

3) Have some students report their findings.

4) Comment on the students’ work.

B. Rewrite the following sentences with the words and phrases from the following box.

1) Have each student work individually on three or four exercises.

2) Have two or three students present their work by writing on the board.

3) Comment on the students’ work.

Step 3 Extend Activities

1. Dictation

1) Read the script to the class.

2) Have one student give the gist of the script they’ve just heard.

3) Read the script again slowly.

4) Have the class take the notes.

5) Check the students’ work.

2. Read more

1) Have the students read the text individually.

2) Have one student give the gist of the reading text.

3) Have the students work on the True or false exercise.

4) Have one student report the answers.

5) Check and comment on the answers.

Homework

1) Have the students finish the Translation and Blank filling.

2) Check and comment on the answers.

Unit 7

Teaching Objectives: likes & dislikes

Teaching Focus: 1) Grammatical point: singular and plural nouns with determiners; modal verbs: could, couldn’t have, could have

2) Vocabulary: touch, filled with, prepositions: in, by, for, connect, go through, develop, image, browse, beam, store, bother

Teaching Procedure:

Step One Listening and Speaking Activities

1. Introduction of Function

1) Introduce the functions of expressing one’s likes and dislikes.

2) Start the discussion with the following questions:

A. Li Ming, what do you like to do when you’re not studying?

B. I like playing football.

3) Demonstrate different ways of talking about likes and dislikes:

  keen on, like, favourite, love, prefer to

2. Listen and Speak

Conversation One

1) Have the students read the questions.

2) Read the script.

3) Have the students select the answers.

4) Check the answers.

Conversation Two

1) Have the students read the questions.
2) Read the script.

3) Have a students report his/ her answers

4) Comment on the student’s work.

3. Try to Speak More

Conversation One

1) Have the students practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students make their own conversations.

4) Have one pair present their conversation.

5) Comment on the students’ presentation.

Conversation Two

1) Have the students practice the conversation in pairs.

2) Highlight the Useful Structures and Expressions on the board.

3) Have each pair work out their own conversation by using the substitutes.

4) Have one or two pairs present their conversation.

5) Comment on the students’ presentation.

4. Make Your Own Dialogue

1) Have the students practice the monologue.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students name a book that they have recently read.

4) Photocopy worksheet 1 in the disk for the students to complete in preparation for the presentation of their monologue.

5) Have two students present their monologues to the class.

5) Comment on the language and content of their work.

5. What Are They for?

1) Have the students work in pairs.

2) Have one student read the sentences in the column of Functions and the other respond with appropriate sentences from the column of Actual Words Spoken.

3) Have two or three students present their work.

4) Comment on the students’ work.

6. If You Want to Learn More

1) Have the students work individually on the exercise.

2) Have two students report their answers to the class.

3) Comment on the students’ work.

Humorous Quote

1) Introduce the proverb to the students and have them try to translate it into Chinese..

2) Discuss the following questions:

A. What are the changes that you have experienced and observed?

B. What are the changes you like and dislike? Give your reasons.

3) Comment on the students’ discussion and presentation in both content and language.

Step Two Reading Comprehension and Language Activities

Text Computers

Pre-reading Tasks

1) Introduce the Pre-reading Tasks by discussing questions 1 and 2.

2) Have the students list the things that computers can do in our lives.

Read the text

1) Have the students read the text.

2) Have the students report the gist of the text. 

1. Comprehension work

Retell the text 

2. Language work

A. Fill in the following blanks with the words and phrases from the text to match the description.

1) Divide the task between two groups.

2) Have them work out answers.

3) Have them report their answers.

4) Comment on the students’ work.

B. Do you remember how the writer said the following things in italics? If not, find them in the text.

1) Have students work individually.
2) Have them check answers with their partners.

3) Have three or four students report their answers.

4) Comment on the students’ work.
C. Complete the following sentences with “could”, “could have”, “may have”, or “might have”.

1) Present example 1 and 2 by writing them on the board.

2) Have the students finish the task.

3) Check their answers.

Step 3 Extend Activities

1. Dictation

1) Read the script to the class.

2) Have one student give the gist of the script they’ve just heard.

3) Read the script again slowly.

4) Have the class take the notes.

5) Check the students’ work.

2. Read more

1) Teach the vocabulary shown in the picture.

2) Discuss an apartment of the present and an apartment in the future.

3) List the differences.

4) Have the students work individually on the text and fill out the blanks.

5) Have the students work on the True or false exercise.

6) Check and comment on the answers.

Homework

1) Have the students finish the Translation, Blank filling and Complete the sentences.

2) Check and comment on the answers.

Unit 8

Teaching Objectives: expressing excitement & surprise

Teaching Focus: 1) Grammatical point: present tense with Wh-q and Y/N-q; phrasal verbs; adverbs of frequency/ time

2) Vocabulary: alive, set free, spend…doing…, come upon, on place, flutter/ fly/ travel/ migrate, wear, attach, serve as, as long as, take (time) to do, until

Teaching Procedure:

Step One Listening and Speaking Activities

1. Introduction of Function

1) Introduce the functional sentences by creating a dialogue with the following questions:

A. Does anyone have any new about…?

B. Does anyone have any information about…?

2) Ask for response to the above functional questions.

3) Highlight the functional sentences and responses by writing them on the board.

2. Listen and Speak

Conversation One

1) Have the students read the questions.

2) Read the script.

3) Have the students work in pairs to complete questions.

4) Have some students present their answers

5) Comment on the students’ work.

Conversation Two

1) Read the script.

2) Have the students work in pairs to complete questions.

3) Have some students present their answers

4) Comment on the students’ work.

3. Try to Speak More

Conversation One

1) Have the students practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students make their own conversations.

4) Have one pair present their conversation.

5) Comment on the students’ presentation.

Conversation Two

1) Have the students practice the conversation in pairs.

2) Highlight the Useful Structures and Expressions on the board.

3) Have each pair work out their own conversation by using the substitutes.

4) Have one or two pairs present their conversation.

5) Comment on the students’ presentation.

4. Make Your Own Dialogue

1) Have the students in pairs to practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Photocopy worksheet 1 in the disk for the students.

4) Have the students complete the worksheet.

5) Have the group present their surprise to the class.

6) Comment on the language and content of their conversations.

5. What Are They for?

1) Have the students work in pairs.

2) Have one student read the sentences in the column of Functions and the other respond with appropriate sentences from the column of Actual Words Spoken.

3) Have two or three students present their work.

4) Comment on the students’ work.

6. If You Want to Learn More

1) Have the students work individually on the exercise.

2) Have two students report their answers to the class.

3) Comment on the students’ work.

Proverb

1) Highlight the saying by writing it on the board.

2) Ask the students to discuss the question: Do you waste your time? How might time be wasted?

3) List the cases that the students give of losing time on the board.

4) Comment on both their ideas and language.

Step Two Reading Comprehension and Language Activities

Text The Missing Monarch

Pre-reading Tasks

1) Introduce the tasks by teaching the adjectives in the list

2) Present the names of some animals and ask the students to describe them with the words in the list of adjectives.

3) Have the students choose an adjective for butterflies.

4) List the students’ suggestions and make comments.

Read the text

1) Have the students read the text.

2) Highlight the Useful Structures and Expressions on the board.

3) Have one or two students give the gist of the text.

1. Comprehension work

Retell the text 

2. Language work

A. Read the following short passage and fill in the blanks with the words or phrases from the box.

1) Have the students read the passages and present their answers.

2) Comment on the students’ work.

B. Complete the following tasks.

1) Have each student work individually.

2) Check the answers.

3) Comment on the students’ work.

C. Work out the meaning of the phrases in the box according to the text. Then, use them to rewrite the following sentences.

1) Have the students work individually.

2) Have four students show their writing on the board.

3) Comment on the students’ work.

Step 3 Extend Activities

1. Dictation

1) Read the script to the class.

2) Have one student give the gist of the script they’ve just heard.

3) Read the script again slowly.

4) Have the class take the notes.

5) Check the students’ work.

2. Read more

1) Have the students read the text individually.

2) Have one student give the gist of the reading text.

3) Have the students work on the True or false exercise.

4) Have one student report the answers.

5) Check and comment on the answers.

Homework

1) Have the students finish the Translation and Completing the sentences.

2) Check and comment on the answers.

Unit 9

Teaching Objectives: offering & making responses
Teaching Focus: 1) Grammatical point: do-verb-replacing be, have as an action verb, indefinite quantifiers some/ any, it + adj. + to do/ that clause

2) Vocabulary: anticipate, make sense, assume, alike, hear about/ of vs. hear something, break, suffer from

Teaching Procedure:

Step One Listening and Speaking Activities

1. Introduction of Function

1) Introduce the functions of “offering” by making the following offers to some of the students:

A. Would you like to sit by the window?

B. Would you like to sit in the front?

2) Write the functional sentences on the board.

3) Introduce possible ways of responding to an offer.

2. Listen and Speak

Conversation One

1) Have the students read the questions.

2) Read the script.

3) Have the students work in pairs to complete questions.

4) Have some students present their answers

5) Comment on the students’ work.

Conversation Two

1) Read the script.

2) Have the students work in pairs to complete questions.

3) Have some students present their answers

4) Comment on the students’ work.

3. Try to Speak More

Conversation One

1) Have the students practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students make their own conversations.

4) Have one pair present their conversation.

5) Comment on the students’ presentation.

Conversation Two

1) Have the students practice the conversation in pairs.

2) Highlight the Useful Structures and Expressions on the board.

3) Have each pair work out their own conversation by using the substitutes.

4) Have one or two pairs present their conversation.

5) Comment on the students’ presentation.

4. Make Your Own Dialogue

1) Have the students in pairs to practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Photocopy worksheet 1 in the disk for the students.

4) Have each pair work out a new conversation by using the substitutes.

5) After completing the worksheet, have the students work in pair and make a short conversation asking about each other’s plans.

6) Have two pairs present their conversation to the class.

5) Comment on the language and content of their conversations.

5. What Are They for?

1) Have the students work in pairs.

2) Have one student read the sentences in the column of Functions and the other respond with appropriate sentences from the column of Actual Words Spoken.

3) Have two or three students present their work.

4) Comment on the students’ work.

6. If You Want to Learn More

1) Have the students work individually on the exercise.

2) Have two students report their answers to the class.

3) Comment on the students’ work.

Proverb

1) Discuss the meaning of the proverb by focusing on the phrase “one good turn”.

2) Photocopy worksheet 3 in the disk for the students.

3) Have the students work individually in preparation for a presentation of their stories.

4) Have the students work in pairs and tell their stories to each other first.

5) Choose three or four students to present their stories to the class.

Step Two Reading Comprehension and Language Activities

Text The Risk of Life

Pre-reading Tasks

1) Introduce the tasks by asking the students to give their views on the issues.

2) Ask the students the following questions.

A. What risk may result from unhealthy diets or harmful life habits?

B. What are some examples of unhealthy diets or harmful life habits?

Read the text

1) Ask the students to read the text in their own time.

2) Have one or two students give the gist of the text.

4) Highlight the Useful Structures and Expressions on the board.

1. Comprehension work

Retell the text 

2. Language work

A. Do you remember how the writer said the following things in italics? If not, find them in the text.

1) Allocate four items to each student.

2) Have them work together to complete the task.

3) Have some students report their findings.

4) Comment on the students’ work.

B. Complete the following tasks.

1) Introduce the structural conversation by presenting the two examples on the board.

2) Highlight the structural pattern: it is adj. + to do/ that clause, for expressing personal opinions.

3) Have the students work individually to complete the tasks.

4) Have four students report their writing

5) Comment on the students’ work.

C. Guess the meaning of the following words or phrases according to the text. Then, use them to rewrite the following sentences.

1) Divide the students into five groups and ask each group to work on two sentences.

2) Have each group rewrite the original sentences with the words or expressions in the box.

2) Have each group show their writing on the board.

3) Comment on the students’ work.

Step 3 Extend Activities

1. Dictation

1) Read the script to the class.

2) Have one student give the gist of the script they’ve just heard.

3) Read the script again slowly.

4) Have the class take the notes.

5) Check the students’ work.

2. Read more

1) Have the students read the text individually.

2) Have one student give the gist of the reading text.

3) Have the students work on the True or false exercise.

4) Have one student report the answers.

5) Check and comment on the answers.

Homework

1) Have the students finish the Translation and Rewriting the sentences.

2) Check and comment on the answers.

Unit 10

Teaching Objectives: asking for & giving advice

Teaching Focus: 1) Grammatical point: determination

2) Vocabulary: impressive, grasp, predict, determine, common, once in a while, be likely to do…, represent, get across, as a result

Teaching Procedure:

Step One Listening and Speaking Activities

1. Introduction of Function

1) Introduce the functional sentences by asking the students for advice. 

2) Write down the questions on the board for demonstration.

2. Listen and Speak

Conversation One

1) Have the students read the questions.

2) Read the script.

3) Have the students work in pairs to complete questions.

4) Have some students present their answers

5) Comment on the students’ work.

Conversation Two

1) Read the script.

2) Have the students work in pairs to complete questions.

3) Have some students present their answers

4) Comment on the students’ work.

3. Try to Speak More

Conversation One

1) Have the students practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Have the students make their own conversations.

4) Have one pair present their conversation.

5) Comment on the students’ presentation.

Conversation Two

1) Have the students practice the conversation in pairs.

2) Highlight the Useful Structures and Expressions on the board.

3) Have each pair work out their own conversation by using the substitutes.

4) Have one or two pairs present their conversation.

5) Comment on the students’ presentation.

4. Make Your Own Dialogue

1) Have the students in pairs to practice the conversation.

2) Highlight the Useful Structures and Expressions on the board.

3) Photocopy worksheet 2 in the disk for the students.

4) Have each pair work out a new conversation by using the substitutes.

5) After completing the worksheet, have the students work in pair and make a short conversation asking about each other’s plans.

6) Have two pairs present their conversation to the class.

5) Comment on the language and content of their conversations.

5. What Are They for?

1) Have the students work in pairs.

2) Have one student read the sentences in the column of Functions and the other respond with appropriate sentences from the column of Actual Words Spoken.

3) Have two or three students present their work.

4) Comment on the students’ work.

6. If You Want to Learn More

1) Have the students work individually on the exercise.

2) Have two students report their answers to the class.

3) Comment on the students’ work.

Proverb

1) Introduce the proverb.

2) “Meat” means “food” in the English of the past.

3) Discuss the proverb.

Step Two Reading Comprehension and Language Activities

Text Word Can Give You Power

Pre-reading Tasks

1) Introduce the pre-reading tasks by asking the students to discuss the two questions in their books

2) Give the students a few minutes for drafting and preparing for a presentation of their arguments.

3) Have the students present their arguments.

4) Sum up the students’ arguments by writing them on the board.

Read the text

1) Ask the students to read the story in their own time.

2) Ask the students to discuss the nine questions from 1 Comprehension work.

3) Highlight the key points of the discussion on the board.

4) Highlight the Useful Structures and Expressions on the board.

5) Present the essay structure.

6) Have the students prepare to reproduce the text based on the highlighted point of the discussion.

1. Comprehension work

Retell the text 

2. Language work

A. Cloze

1) Have the students work individually.

2) Have some students report their answers.

3) Comment on the students’ work.

B. Do you remember how the writer said the following things in italics? If not, find them in the text.

1) Allocate four items to each student.

2) Have them work individually.

3) Have some students report their findings.

4) Comment on the students’ work.

C. Guess the meaning of the following words or phrases according to the text. Then, use them to rewrite the following sentences.

1) Divide the students into five groups and ask each group to work on two sentences.

2) Have each group rewrite the original sentences with the words or expressions in the box.

2) Have each group show their writing on the board.

3) Comment on the students’ work.

Step 3 Extend Activities

1. Dictation

1) Read the script to the class.

2) Have one student give the gist of the script they’ve just heard.

3) Read the script again slowly.

4) Have the class take the notes.

5) Check the students’ work.

2. Read more

1) Have the students read the text individually.

2) Have one student give the gist of the reading text.

3) Have the students work on the True or false exercise.

4) Have one student report the answers.

5) Check and comment on the answers.

Homework

1) Have the students finish the Translation and Blank filling.

2) Check and comment on the answers.

11 The Transaction

Teaching Objectives

1. Functions: Asking & giving permission
2. Grammatical points: Present perfect, and past
3. Vocabulary: vaguely, straight, occur, help, revelation, take up, put aside, get about, run away from, devote, stick to, weave, schedule, hang out, convey
P1 Listening and Speaking Activities

1 Introduction of functions

Aims: 

Introducing the functions of asking and giving permission

· Introduce the function by inventing a question such as: 

May I ask you some questions?

Yes, you may. (Students may reply spontaneously. If they don’t, teach the functions. )

· Explain “asking for and giving permission”
· Present the following structures for these purposes. 

Examples

Can we use a dictionary in our exam? 

· No, you may not/You can’t. 

Is it all right for me to use the photocopy machine?

· Go ahead!

· Help yourself.

· No problem. 

· Yes, please. 

2 Listen and speak

Aims: 

Learning to understand the functions of asking and giving permission in the guided listening activity

Conversation One

· Read the table and have the students guess the answers. 

· Play the recording/Read the script. 

· Have the students individually fill in the blanks. 

· Have a student report the answer. 

· Comment on the student’s work. 

Answers

	Facilities and Activities
	Permission and conditions

	1. The bathroom


	Bill may not use the bathroom on the first floor. But he may use the bathroom on the second floor next to his room.

	2. The phone 


	Bill may take calls in the living room. But he may not use the phone in the living room to call out.

	3. Connecting the Internet


	Bill may use the phone line to connect to the Internet, but not longer than 10 minutes each time. 

	4. Inviting friends


	Bill may invite his friends over for weekends, but not on other days or have them overnight. 




Conversation Two

· Have the students read the questions. 

· Play the recording/Read the script. 

· Have a student give the gist of the recording/script. 

· Play the tape/Read the script again. 

· Have the students complete the questions. 

· Check the answers. 

Answers

1. c

2. b


3. b


4. c

3 Try to speak more

Aims: 

Practicing asking and giving permission using patterns suitable for different situations in the guided conversations

Conversation One

· Have the students practice the conversation. 
· Explain other possible ways of “talking about permission”, using the following guidelines. 
Guidelines for other means of “talking about permission”
a. Use Can I … and can/can’t as response. 

e.g. Can I have some more sweets? – No, you can’t. 

b. Use shan’t or won’t in response to some behavior or statement. 
e.g. I’ll just go upstairs. – You will not!


 (Seeing the child leaving) You shan’t leave without my permission! (British Usage)

c. Use could or couldn’t as permission in the past, not now. 
e.g. Previously, Students could study until 2 AM in the library 6 days a week. But now, they are not allowed to stay there after 10 PM on weekdays or during the weekend. 

d. Might is an old way of giving permission, rarely used today in modern English. 

e.g. Might I inquire if you are the owner? 

· Make new conversation with the substitutes. 

· Have the students present their dialogue. 

· Comment on the student’s work. 

If time permits, photocopy the following role-play cards for an additional language game. 

Game

What is permitted and what is not? 

Work in pairs. Use the following two cards for A and B to play the game. 

Instruction: 

Student A asks Student B the questions listed in A’s column. Student B selects an answer from B’s column and fills in the necessary information in reply to A. 

	For A
	For B

	You play the role of the student, asking the following questions to the landlady. 
	You play the role of the landlady, choosing the correct information to answer your partner’s questions.

	1. May I study in the living room? 
	a. Yes, … But …pay for the washing, 20 pence (cents) each time. 

	2. Can I use the kitchen to cook Chinese food? 
	b. No,…  unless you cook for ….



	3. May I use your computer sometimes? 
	c. Yes, …  But you must clean up … We haven’t used it ….  and it is full of ….

	4. Can I use the laundry in the basement? 
	d. No, …  But you may study ….



	5. May I park in the garage? 
	e. No, …  You should use …



Answers

1: d; 
2: b; 
3: e; 
4: a; 
5: c

Conversation Two

· Practice the conversation. 

· Make up new conversations using the substitutes. 

· Present the conversation. 

· Give comments. 

4 Make your own dialogue

Aims: 

Practicing asking and giving permission through activities about real-life situations
Conversation One

· Practice the conversation. 

· Highlight Useful Structures and Expressions by writing them on the board/OHP. 

· Make up new dialogue. 

· Give the students a piece of blank paper (A4 size) for a worksheet. 

· Instruct them to do the following individually: 

Write your ideas, in note form, on decorating your classroom for Christmas and New Year’s celebration. 

e.g. Put up a wreath over the blackboard (for celebration of Christmas)


Hang colored lights in the classroom 


Set up a Christmas tree in the classroom wrapped with colorful lights 


Collect different Christmas cards and put them up on the class wall for display 


Etc


Emphasize the details in the student’s work. 

· Have the students work in groups and exchange their ideas for how to decorate their classroom. 

· Select one student to report on behalf of his/her group and show the work by OHP. 

· Comment on the student’s work. 

Conversation Two

· Practice the conversation. 

· Make up new conversations using the cues in the right column. 

· Have the students prepare for the conversation in a few minutes, brainstorming all possible reasons to avoid an examination. 

· Have them work in pairs. 

· Have 2 or 3 pairs present their conversation orally to the class. 

· Comment on the students’ work. 

5 What are they for? 

Aims: 

Learning extra expressions for asking and giving permission

· Have the students work in pairs. 
· One student reads the functions and the other selects responses in the Actually Words Spoken in reply. 
· Have 1 pair present their work. 
· Comment on the students’ work. 
Answers

1. e

2. b
3. d
4. f
5. c
6. g
7. a
6 If you want to learn more

Aims: 

Learning more advanced expressions for asking and giving permission

· Have the students work in pairs. 

· One student reads the sentences, and the other puts them into the correct blanks.

· Have 1 student report the answers. 

· Check the answers. 

Answers

a. 3, 5, 5

b. 1, 4

c. 2

Quotable Quote
Aims: 

Learning to understand how writing skills are developed through discussing the implications of the quote

· Introduce the quote by writing it on the board/OHP. 
· Discuss the following questions

a. How does writing vary? 

Suggested points

· Different ways of writing

One may start from the body, and then the end and finally the beginning.

One may write continuously.

One may write in several stages.

· Different manners of writing

One may write lying on the floor. 

One may write sitting at desk. 

One may write standing. 

One may write playing music. 

One may prefer to write after discussion. 

One may prefer to write as dictated by the flow of ideas. 

· Different genres of writing

One may learn to write different genres. 

For example: 

Personal experience narratives

Book reports

Reading logs

Reviews of books, movies or plays

Poetry

Jokes

Public announcements

Diary entries

Journals

Letters to the editor

Letter to friends, pen pals, teachers, parents etc

Email

Web blogs (网络贴子)

*Blog can also be used as a verb. E.g. web blogging (在网络上贴文章)

b. How does the writer grow? 

Suggested points

Writers can fall into many categories in terms of maturity or professionalism. 

· Writers grow in terms of age. 

Early writers such as primary school children

Adolescent or teenage writers such as middle school students

Adult Writers 

· Writers grow in terms of professionalism.

In the category of professional writers: 

(1) Journalists (some of them. Most of them are not considered to be professional writers.) NOTE:  Sometimes the distinction between Professional vs. Non-professional is based on whether or not the writer is “paid” to write – not on what or how they write.
(2) Columnists

(3) Free-lancers

(4) Speechwriters (e.g. for President George W. Bush, etc.)

(5) Fiction writers

(6) Poets

(7) Scholars

(8) Etc. (Encourage the students to extend the list.)

In the category of non-professional writers: 

(1) Writer of the public announcements

(2) Journalists (most of them are considered non-professional writers because their writing is strictly limited to a unique and limited style of reporting)

(3) Web bloggers (网络贴子作者) (But some of them may be professional writers.)

(4) Etc. (Encourage the students to add to the list.)

Writers in this category may acquire enough skills to become a professional (paid) writer. 

P2 Reading Comprehension and Language Activities

Aims: 

Learning to understand how writing skills are developed through reading, discussion and task-based activities

Learning the expressions and phrases set forth in the objectives of this unit

Text

· Introduce the pre-reading task. 

· Read the Opinion Bubbles. 

· Demonstrate how to give one’s opinion in the speech bubble, trying to use the results in the discussion of the Quotable Quote in the last section. 

For example, 

I use different ways to write for different tasks. If I write email to my friends, I don’t plan ahead. But if I write a serious article for my schoolwork, I usually plan it carefully before getting down to writing. 

· Have about 3-5 students express their opinions. 

· Have them fill in the speech bubbles for themselves. 

· Have 2 students present their writing to the class. 

· Comment on the student’s opinion and introduce the reading of the text. 

Read the text

· Assign the reading as homework. 

· Have the students give the gist of the article. 

· Have the students work on the worksheet in 1 Comprehension work.

· Highlight Useful Structures and Expressions by writing them on the board/OHP. 

· Discuss the questions comparing and contrasting the two characters. 

· Highlight the key points on the board/OHP using the following worksheet. 

Suggested questions for the chart

Suggested questions are listed below each aspect of the comparison. 

	Aspects for Comparison and Contrast


	The guest speaker as called “Dr. Brock” by the narrator

(Suggested points)
	The narrator

(Suggested points)

	1. Relation to writing

How are they related to writing? 
	Dr. Brock is a medical doctor by profession. But he is active in writing and publishing stories in national magazines as a rmature writer.  
	The narrator makes a living by writing. He is a professional writer. 

	2. Appearance of the panel

How are they differently dressed for the meeting? 
	He is dressed up in a bright red jacket, looking vaguely bohemian. (The narrator was being humorous here by saying a non-professional writer trying to look like a professional one in attire.) 
	He didn’t mention this point. But it can be inferred that he did not try to impress his audience with what he was wearing.  

	3. General feeling about writing

What is it like to be a writer? 
	Writing is easy and fun for him. He can write away his tension after a day’s work. 
	Writing is not easy and isn’t fun. It is hard and lonely. Words seldom just flow. 

	4. Views about the writing process

What are the differences in their viewpoints about the writing process? 
	Writing does not need rewriting. One should leave one’s writing in its most natural form. 
	One should try many attempts to write and rewrite until one is satisfied. 

	5. Dealing with difficulties in writing

How do they overcome emotional barriers to writing? 
	When the writing is not smooth, he will stop writing and put it aside for a day. Things will go better. . 

If he suffers emotional problems such as feeling unhappy or depressed, he will go and play sports. 
	Whatever happens in the process of writing, he will stick to the work, following his schedule. 

	6. Social life for writers

How do they view the social life of a writer? 
	He thinks it is very important and he enjoys meeting and hanging out with his publishers and agents. 
	Professional writers are lonely men, and they seldom meet other writers. 

	7. Attitudes towards symbolism

How do they view the role of symbolism in writing? 
	He enjoys using symbolism in writing. He finds great pleasure in weaving it into his stories. . 
	He doesn’t like to use symbolism. 

	Summarize the possible lessons that you or the audience may have learnt from the panel discussion. 

The discussion is a revelation both to the guest speakers and the audience as well. The two speakers are fascinated with each other’s answers. The audience has probably learned that there is a great difference in writing methods. They may conclude from the panel discussion that there is no single method of writing that is suitable for everyone in every situation. Each writing student should search actively for the most appropriate ways of writing for himself/herself. 

Another lesson that may be drawn here is that the two speakers exchange (i.e. transaction) their views by disagreeing with each other. This shows that real learning takes place when people are able to embrace diverse viewpoints and perspectives. 


B Retell the text using the following key words

· Have the students work individually to prepare for a presentation. 

· In pairs, have them try it on each other. 

· Select 2 pairs to make presentations. 

· Comment on their work. 

C Activity

· Introduce the worksheet to the class. 

· Explain there are no right or wrong answers. The answers depend on the following factors: 

What kind of learner are you? 

How strong is your motivation to improve your writing? 

What stage are you at in your writing development? 

What is your current ability to control your language? 

How careful are you in observing the life around you? 

· Set a limit to the number of questions one student may ask.  (2 or 3 are the ideal number.)

· Control the movement of the students or the chaos may disrupt the learning atmosphere. 

· Display 2 or 3 students’ work on the OHP. 

· Comment on the students’ work. 

2 Language work

Aims: 

Practicing the expressions and phrases set forth in the objectives of this unit

A Cloze

· Work individually. 
· Check answers in pairs. 
· Have the students report. 
· Comment on the students’ work. 
Answers

Men of Letters

1. 

(1) American

(2) Education

(3) Joined

(4) Magazine

(5) Best-known

(6) Famous

2. 

(1) studying

(2) staff

(3) humorist

(4) writings

(5) author

(6) became

3. 

(1) classes

(2) writers

(3) salary

(4) reporters

(5) complex

(6) newspapers

(7) buys

B Remember how the writer says the following things in italics? If not, find them in the text. 

· Divide the work among 3 or 4 groups. 

· Have the students work in groups. 

· Have the students report. 

· Comment on their answers. 

Answers

1. a second

2. vaguely

3. straight, write his tensions away

4. flowed

5. let it hang out

6. reflect the writer at his most natural

7. it wasn’t going well, put it aside

8. establish a daily schedule, stick to it

9. fooling, runs away from, is going broke

10. getting about in the literary world, luxurious stories…
11. help it, have a remote notion of what is being conveyed in dance

12. revelation to all of the audience

13. it had never occurred to Dr. Brock, it had never occurred to the author

14. take up, on the side

C Guess the meaning of the following words and phrases in the box according to the text. Then, use them to write the following sentences.

· Work individually. 

· Have 3 or 4 students present their sentences on the board/OHP. 

· Comment on the students’ work. 

Reference version

1. The result of the study reflects the individual variation in diet. 

2. Great changes have occurred in industry ever since the invention of the modern computer. 

3. If you don’t stick to the plan, you will fail to finish the task on time. 

4. It makes sense to put aside the most difficult job, but begin with the easiest. 

5. The young man spent money like water. As a result, he soon went broke. 

6. The medical expert devoted his life to the research of infectious diseases.

7. A person who lacks confidence won’t make such an investment. 

8. She has been getting about much more ever since her family moved into the city. 

3 Get your pronunciation right

· Practice the words in pairs. 

· Have 1 student read aloud.

· Comment on the practice.

Answers

a. //

school



schedule (American pronunciation)

b. //

professional writer  
probably

c. //

go broke



a broad glimpse

d. //

kind




second

e. //

giggle



struggle

f. //

point



student

P3 Extended Activities

Aims: 

Learning to understand the differences in genre between essay and other types of writing

Learning the key phrasal verbs set forth in the objectives of this unit

Practicing using past, present, present perfect, and present continuous in integrated situations

1 Dictation

· Introduce the dictation by asking the students to think about the following question: 
What are the similarities between a photographer and a writer? 

· Write the following topic on the board/OHP. 
Photographer and Writer Analogy

Possible responses from the students: 

a. Both describe scenery in some ways. 

b. Both should have a focus. 

c. Both should have enough details.

d. Both should be controlled in certain ways, such as size, frame, light, colors etc.

e. Both try to appeal to the audience with some unique and out of the ordinary features. 

f. Both should capture something distinctive.

g. Etc…Encourage the students to extend the list. 
· Read the dictation script to the class. 

· Have a student report the gist (Not details)

· Alternatively, have the students mark the items in the above possible responses according to the dictation.

· Read the text slowly again. 

· Have the students work in small groups to summarize the text. (Not a word for word restating of the text)

· Have the group report and compare with the script on the OHP. 

Dictation 

Like a landscape photographer, a writer is confronted with a huge chunk of scenery; like the photographer, the writer chooses where she will focus, which piece to narrow down to and depict with care and grace. Once that selection is made, the photographer begins to explore the details of the new scene he has framed and the writer begins to explore the specifics of the narrowed topic. The end result is a highly detailed view of one aspect of a landscape or, for the writer, one area of knowledge of one special experience.
 

2 Read more

· Read the text individually. 

· Work on True or false individually. 

· Have 2 students report. 

· Check answers and solve possible difficulties in comprehension. 

Answers

1. T

2. F

3. T

4. T

5. F

6. T

7. F

8. F

9. T

Activity

· Work individually first for about 2 minutes to produce a sequence. 

· Work in groups to exchange ideas and opinions. 

· Negotiate a consensus among the members.

· Have one group report. 

· Comment on their work. 

Suggested sequence (from Opinion to Factual Information)

(1) Mottoes and slogans

(2) TV Commercials

(3) Song lyrics

(4) Letters of thanks

(5) Invitations

(6) Research reports

(7) Meeting minutes

(8) Recipes
(9) Yearbooks

(10) Statistic report

Note:

1. Meeting minutes: 会议纪要

3 In other words

· Introduce the word study by presenting the following sentences on the board/OHP. 
· Have the students explain the underlined part according to the context. 
Word study

1. stick to

I told you that I would be here. And I stuck to my word. 

(do what one said one would do)

If you set goal in your study, you must stick to it. 

(continue to work or study in a determined way)

“Please stick to the facts.” Said the teacher. 

(talk only about what one is supposed to talk about)

Those darn hooligans! They stuck it to us again! They broke our car windows when our team beat theirs. 

(make someone suffer)

2. hang out

I was tired of doing my schoolwork. So I just hung out with friends and ate pizza at the restaurant. 

(play around with someone, such as friends)

The journalists always try to find fault with the president so that they can hang him out to dry. 

(severely criticize someone so as to expose him for what he said or did)

Tomorrow will be a rainy day. You shall not hang out the clothes.

(put the washing out so as to dry it)

3. put aside

Try to put aside your feelings and look at the facts. 

(stop doing something, such as thinking about one’s problems or headaches, etc.)

Let’s put aside this question for now and continue our discussion. 

(stop doing something temporarily so as to save time for something else)

4. take up

She is interested in so many things. Now she wants to take up boxing. 

(be involved because of interest; learn to do something new – just for the sake of learning!)

As more and more students want to take our course, we must take up the challenge of learning how to teach large classes. 

(accept the difficult situation, assume the challenge etc)

This chapter takes up the subject of geological structures. 

(begin discussing or considering something, such as a topic or a subject) 
5. schedule

What is your schedule like on Monday? 

(plan/agenda/calendar/list of things to do) 

Because of the extra manpower they sent us, we were able to complete the project ahead of schedule. 

(before planned time)

4 Translation

· Assign the translation as homework. 
· Have the students present the translation on the board/OHP. 
· Comment on the students’ work. 
Reference version

1. Most people like summer. As for me, I like winter better. 

2. He wants to take up photography when he grows up. 

3. It suddenly occurred to him that he had taken the wrong bus. 

4. She devoted her life to teaching. 

5. If you have made a plan, you much stick to it. 

6. I can’t help it if he doesn’t come to the meeting. 

7. The author skillfully wove those incidents into a story. 

8. The students are all eager to know the results of the exam. 

5 Complete the following tasks

· Introduce the task. 

· Present the dialogue on the board/OHP and highlight the contrast between the three grammatical elements: 
a. the present tense

b. the past tense

c. the present perfect

· Practice the task 1 to 8 in pairs. 

· Comment on the practice.

· Introduce the following activity. 

· Photocopy the worksheet for the students. 

Activity

Worksheet

Conducting a Survey
Work with your partner to discover information about the following aspects of his/her life. 

You may ask the following questions to elicit the information you need. 

Guidelines for asking questions

	What did you used to do, but are no longer doing any more? 

	What did you do in the past, and are still doing now? 


Fill in the following chart as you discover information about your partner. 
	Sports
	

	
	

	Diet
	

	
	

	Free time 
	

	
	

	Work
	

	
	

	Family life
	

	
	

	Friends
	

	
	

	Summarize the information and discuss your findings concerning the changes in your classmate’s life. 




6 Writing

Aims: 

Further practice on talking and writing about the development of writing skills

Practicing talking and writing about the description of people 

a. Read the following opinions. Make comments in one or two sentences. 

· Work individually. 

· Exchange the writing with the partner for peer review. 

· Have 2 or 3 students present their writing. 

· Comment on the students’ work. 

b. Describe Dr. Brock and William Zinsser’s performance at the panel discussion. Finish the description with supporting details from the text. 

· Organize a class discussion on the writing topic.

· Ask the students to take turns talking briefly about their opinions. 

Suggested points

	Dr. Brock
	William Zinsser

	He was excited and enthusiastic. He said writing was fun, and easy. He said he was greatly enjoying his new life as a man of letters, told several interesting stories, and exclaimed and described with enthusiasm the joys of weaving symbolism through his work. 
	He looked serious but humorous….He was serious: he described writing as lonely, hard, constantly rewriting, strictly following the schedules. He was humorous: he said he could not even understand what dance can convey; he said he got a revelation from the discussion of writing. Here it means “an unexpected understanding”. And he was being ironic at the same time. He called the other guest speaker Dr. (it could be an academic title which is suitable for a writer, or an occupational title in medicine which is incongruent for a writer). He thought in secret that he might take up surgery on the side (which is obviously a ridiculous idea).


· Assign the task as homework. 

· Collect students’ writings for marking. 

Cultural Information 

Aims: 

Learning to understand the cultural elements of British newspapers

· Read individually. 

· List the following terms on the board/OHP for discussion. 

1. Serious papers/quality papers

2. Tabloids/gutter press

3. National newspapers

4. Local newspapers

· Have the students relate these terms to their own lives by giving one or two examples from their existing knowledge. For example: Serious papers/quality papers – 人民日报， 文汇报.

Assessment

· Organize a short session of reflection on what the students have learned in this unit. 

· Photocopy the Self-Assessment Worksheet at the end of the book for the students. 

12 The Message Behind the Smile

Teaching Objectives

1. Functions: Making request

2. Grammatical point: modal verbs such as must/mustn’t/don’t have to / etc. for expression of obligation

3. Vocabulary: likely/unlikely, find, expect, involve, end up, concentrate on, fail to do, involve, come to, shape

Part I Listening and Speaking Activities

1 Introduction of functions
Aims: 

Introducing the function of making a request in various ways between different people

· Introduce the function by asking questions such as:
a) Would you please pass the book to John? Thanks. 

b) Do you happen to know the time of the game? 
c) Would you mind opening the door?
d) I want to pay for my telephone bill. But I don’t have enough money with me. (Hint for borrowing money)

e) Class, you must turn off your cell phone in class. 

f) Stop making jokes now. It’s time for class. 

g) Could you just carry these books to the office? 

h) I was wondering if anyone could let me use his bike today. 

Each question should relate to the students’ immediate situation in class.  As an example, Question 2 is a good question, if there really is a game that afternoon or later in the week.  Whatever request you make of the students – expect them to comply and do as you have asked.  As an example:   ______ would you please trade seats with _______.  Does anyone have an extra pen?  Could you please let me use it today?  Thank you _____.  Would you  please bring it to me?  Class, how many of you have cell phones?  Great! Well, don’t forget you must turn them off while in class.  How about if you all check to make sure they’re off right now? 

（1） Have the students think about the following possible relationships: 

a. Between classmates

b. Between a teacher and a student

c. Between a manager and a secretary

d. Between two strangers

e. Between two close friends

In three kinds of relationship: 

Between peers ( a, and e) 

Between superiors and subordinates (b, c)

Between strangers of uncertain relationships (e)

In two types of tasks in terms of difficulty: 

a. Easy: (1)  (if John is not far away and the book is not a big tome.)  (2), (4), (5)

b. Difficult (3), (6) and (7)

In two types of time when the speaker makes the request:

i. At appropriate time  

ii. At inappropriate time

（2） Ask the students to talk about appropriacy of these requests with a reference to these three factors. 
（3） Summarize briefly the following three categories for making requests: 
Most direct form: Imperatives or spoken formulae: 

a) Stop making jokes. 

b) No spitting. 

c) Attention!

Direct, but complex in structure to soften the tone: 

d) Could you please tell me the way to the post office. 

e) Do you happen to have any money with you now? 

Indirect, sometimes in the form of a hint, possibly misleading in communication: 

a) It’s getting late and John has two classes to teach tomorrow morning. 


(Spoken at 10:30 PM to a guest. Intended as a request for the guest to leave)

b) Do you have any free time on Saturday morning? 


(Prelude to a request for an appointment)

2 Listen and speak

Aims: 

Learning to understand the appropriate requests through the guided listening activity

Conversation One and Two

a. Have the students read the questions.

b. Play the recording/Read the script. 

c. Check answers.

Answers 

Conversation One

1. a

2. b

3. a

4. c

Conversation Two

1. c

2. b

3. c

4. a

· Have the students comment on the appropriacy of the requests in the two conversations. 

In Conversation One: 

Would you mind opening the door behind you? 

Could you just give me a hand? 

Why don’t you call the janitor?
Do you happen to remember his phone number? 

In Conversation Two: 

So please ask her to bring a racquet for me. 

Could you possibly ask her to bring along that book as well? 

Suggested points for comment: 

· In Conversation One, the requests are fairly direct and explicit. But they are appropriate because they are colleagues. 

· In Conversation Two, the speaker uses an imperative because it is a telephone message. The speaker must make his/her request very explicit so that there is no possible ambiguity in information. The speaker suddenly increases the polite degree in the second request as an afterthought. 

3 Try to speak more

Aims: 

Practicing talking about making request in the guided conversations

Conversation One

· Have the students practice the conversation. 

· Highlight Useful Structures and Expressions.
· Have them work in pairs to make their own dialogue with the substitutes. 

· Have 1 or 2 pairs present their conversation. 

· Comment on the students’ work. 

Conversation Two

· Have the students practice the dialogue. 

· Have them work in pairs and sit back to back for telephone conversation practice. 

· Explain the important linguistic features of taking a telephone message: Repeat important message to confirm.

· Have 1 or 2 pairs present their conversation. 

· Comment on the students’ work. 

4 Make your own dialogue

Aims: 

Learning to make requests in formal style in the monologue and conversation

Practicing making requests in an informal style through a task-based activity

Monologue

· Have the students practice the monologue.

· Highlight Useful Structures and Expressions. 

· Have the students work individually to write rules for the class. 

· Photocopy the following worksheet for the students. 

Worksheet

Information for making your speech

Suppose you are the teacher, you want to talk to your students about your rules for your class. 

	
	Rules
	Reasons  List at least one reason for complying with the rule. 

	1
	Turn off cell phones in class. 
	

	2. 
	Don’t be late for class.
	

	3. 
	Be quiet when others are talking. 


	

	4. 
	Don’t kick at or slam the door. 
	

	5. 
	No smoking or drinking in the classroom. 
	

	6. 
	No cheating on exams. 
	

	7. 
	Add more rules here if you want to. 


	


Suggested points for the worksheet

	
	Rules
	Reasons 

	1
	Turn off cell phones in class. 
	When the phone rings, the sound will disrupt the teaching. 



	2. 
	Don’t be late for class.
	If you are late for class, it is very likely that you will interrupt the lesson; you may also miss important information. 

	3. 
	Be quiet when others are talking. 


	It is not polite to talk when other people are talking. 

	4. 
	Don’t kick at or slam the door. 
	It is bad manners to bang or kick at the door. You may damage it. Besides, the noise is disruptive to the teaching and learning environment. 

	5. 
	No smoking or drinking in the classroom. 
	Smoking and drinking are not healthy habits. Students should stay away from them. 

	6. 
	No cheating on exams. 
	It is important to be an honest person. 



	7. 
	Add more rules here if you want to. 


	


Conversation

· Have the students practice the dialogue. 

· Highlight Useful Structures and Expressions. 
· Have the students work on their own conversation using the cues. 

· Have 1 or 2 pairs present their conversation. 

· Comment on the students’ presentation. 

5 What are they for? 

Aims: 

Learning extra expressions for making and responding a request

· Have the students work in pairs. 
· One student reads the functions and the other gives the actual words spoken. 
· Check the answers. 

Answers

i. f

ii. a
iii. g
iv. c
v. b, d
vi. e
6 If you want to learn more

Aims: 

Learning more advanced expressions for making and responding to requests

· Have the students work in pairs. 
· One student reads the functional descriptions. The other selects answers in the Actual Words Spoken. 
· Check the answers. 
Answers

· 7

· 4

· 9

· 2

· 5

· 1

· 3

· 6

· 10

· 8

· 11

Proverb

Aims: 

Learning to understand the importance of and skills for developing personal skills through discussing the cultural implications of the proverb

A smile is the shortest distance between two people. 

· Introduce the proverb by writing it on board. 

· Have the students talk about the role of a smile in his or her own life like the examples listed below. 

Examples: 

· A stranger appears friendly if he/she smiles at you. 

· A smile can help resolve conflicts. 

· A smile can give other people assurance that you’re sincere towards them. 

· A smile can show that you’re open to other people.

· A smile can show that you have nothing to hide from others. 

· Encourage the students to extend the list. 
Part II Reading Comprehension and Language Activities

Aims: 

Learning to understand and talk about the social value of smile through reading, discussion and the task-based activities

Learning the expressions and phrases set forth in the objectives of this unit

Pre-reading Tasks

a. Introduce the word list by writing them on the board/OHP. 

b. Explain their meanings, using the following guidelines. 

Guidelines for understanding the adjectives

a. attractive smile: 漂亮的笑容

b. instinctive smile: 直率， 真诚的笑容

c. artificial smile: 装出来的，或挤出来的笑容

d. pleasurable smile: 迷人的笑容

e. genuine smile: 真诚的微笑， 天真无邪的微笑

f. forced smile: 强作的欢笑， 苦笑

g. incomprehensible smile: 令人难以琢磨的笑容， 诡谲的笑容

h. wry smile: (英国人特有的表示幽默， 冷嘲， 乐趣， 厌恶等感情时将嘴角作微微翘起状的)狡黠的微笑

· Ask the students to talk about times when they have experienced different kinds of smile. 

For example: 

John, did you ever see a genuine smile? 

- My nephew always gives me a genuine smile when I go home.  

Mary, did you ever see a forced smile? 

- Our new teacher was embarrassed by her slip of tongue in the class. She gave us a forced smile and repeated “sorry” several times.

· Go through all the phrases until every one is familiar with these adjectives. 

· Ask the students to talk about their response to the smiles listed above. 

For example: 



John, how would you feel if someone gave you an artificial smile? 

- (Possible response) I would feel embarrassed because I wouldn’t have known if I had made a mistake or not.

· List on the board/OHP other possible adjectives for talking about one’s feelings about smiling. 

safe 


warm

cold


uneasy

happy


joyful

awful

unhappy

glad



sick


relaxed

nervous

comfortable 

pleasant

tense 

unpleasant


Read the text

· Have the students read the text. 

· Have them discuss the questions in 1 Comprehension work A, highlighting the key points on the board/OHP. 

· Explain the language issues using the notes below. 

1 Comprehension work

A Read the text carefully again and discuss the following questions

1. What is the biological function of smiling? 

Suggested points

（1） Babies start to smile as early as three weeks old.

（2） Unlikely to be picked up from parents

（3） A survival mechanism

2. Why is a smile also considered a type of social behavior? 

Suggested points

· Some smiles are true; others may not be, such as artificial smiles etc.

· A Smile becomes a conversational signal. 

3. Does a smile mean the same thing in different cultures? What are the examples given by the author? 

Suggested points

· No.

· 2 examples are: a British wry smile – incomprehensible to other cultures, and the Japanese smile – a cover for their real emotions

4. How do men and women differ when it comes to smiling? 

Suggested points

· Different tendencies for men and women concerning smiling – women smile more than men in social settings  NOTE:  Some people believe that women tend to smile more because of their innate social qualities and abilities, while men smile less because they are less comfortable in social settings. 

· Smiling men – social people

· Smiling women – feminine features

5. Why did some Americans organize social skills programmes for those emotionless children? 

Suggested points

· Serious children tend to be unpopular and less approachable.

· People who smile appear more attractive than those who are serious. 

· The training program may help their self-confidence and encourage them to become comfortable interacting with others.

Notes: 

· stony faced: with a face as cruel and emotionless as stone

· a typically British “Wry smile”: A wry smile is a smile you do when you find a situation slightly amusing because you know more than other people or you can see how ironic it is. 

· The Japanese have a rule unto themselves: the Japanese follow their own rule of smiling. “Unto” is a literary, old-fashioned word that indicates something is done or given to somebody. 

B Retell the text using the following key words.

· Assign the task as homework. 

C Activity

· Introduce the following types of smiles: 

Some types of smiles

· giggles  

(This type of laughing is more likely to be done by girls, in a childlike way, when they are amused, nervous, or embarrassed)

· chuckles

(Someone gives a chuckle when he/she laughs quietly.)

· a grin

(Smile broadly)

· a hearty laugh

(IMPORTANT: Laugh can be used either as a verb or a noun. When it is a noun, it is a count noun and often used in the pattern: a + adj. + laugh. Laughter is  a noncount noun. )

· a genuine smile

· a wry smile

· hilarious laughter

(laughing a lot because something is really funny)

· roars of laughter

(loud and noisy laughter)

· Give each group a piece of blank paper (A4 size). 

· Have the students work in small groups to develop a script for an advertisement. 

· Encourage them to add little graphic effects to the advertisement. 

· Organize the activity Doing And Showing by asking each group to stand up and show their project. 

· Comment on the quality of the advertisement. 

2 Language work

A Do you remember how the writer said the following things in italics? If not, find them in the text. 

· Divide the task into two sections: 1, 3, 5, 7 and 2, 4. 6. 

· Have the students work in pairs with each one working on one section. 

· Have them check each other’s work when both have completed their tasks. 

· Check the answers for the students. 

Answers

a. unlikely, picks up

b. functions, vital, reduces the chance, abandoned

c. shaped, while

d. universally recognized

e. When it comes to, as a result, end up

f. describe, sociable, feminine

g. find themselves outcast

Classroom English

a) Have the students work individually.

b) Check the answers with the students. 

Answers 
Answers

· During her stay in Beijing, Rose picked up some Chinese.

· When it comes to hobbies, the husband and the wife have nothing in common. 

· The health programme involves exercises, dieting, and regular medical examinations. 

· The great man who shaped the world passed away at 93. 

· This machine won’t function well if you don’t maintain it properly. 

· The woman found herself weak after many years of hard work. 

· The cold-blooded man who had hurt several people ended up in prison. 

· The student concentrated on reading a detective story. 

3 Get your pronunciation right

· Have the students work in pairs. 
· One pronounces the word and the other marks the stress. 
· Have 1 or 2 students report their work. 
· Check the answers and practice reading aloud. 
Answers

artifical

ha’bitual


incomprehensible

dramatically

sociable

appropriately

psychologist


unlikely

survival

mechanism

instinctive

P3 Extended Activities

Aims: 

Learning to understand and talk about the social values of eye behavior through reading and the task-based activity

Practicing the key expressions set forth in the objectives of this unit

Consolidating knowledge about and the use of modal verbs

1 Dictation

1. Introduce the dictation. 

2. Read the script. 

3. Have 1 student give the gist of the script. 

4. Correct any errors or mistakes. 

5. Read the script again. 

6. Have the student develop the text according to their notes. 

7. Have the student work in pairs to correct the errors for each other. 

8. Check the answers by displaying the script on the OHP. 

Dictation 

Smiling is one of the basic human emotional expressions. People smile to look happy and attractive, to please others, or to conceal negative emotions. Teachers may smile to encourage their students while they try to work out difficult problems. Smiling also as a function in social communication. Typically people are expected to smile during a conversation.. Finally, people of different sexes, ages and cultures smile in different ways. 

2 Read more

1. Have the students read individually. 

2. Have 1 student give the gist of the text. 

3. Have the students complete True or false. 

Answers

· T

· F

· T
· T

· T

· F

· T

Notes 

· subtle message: 细微的含义

· cold stares: 冷漠的目光

· look searchingly into each other’s eye: 以探询的目光注视对方的眼睛

· human –to-human awareness: 对人际关系的意识

· a long and steady gaze: 长久的凝视

· intimidate: 令… … 生恐惧感

· passer-by: 过路人 

· haughty: 高傲的

· the codes of eye behaviour: 目光的含义

· talking pace and time: 谈话的速度和时间

· the basic American idiom: the unique characteristics of the American culture

Activity

· Have the students work in pairs. 

· Explain that one phrase may be used in several situations. 

· Have them discuss their choices. 

· Photocopy the worksheet below for the class to complete. 

· Have 1 or 2 pairs present their work by writing on the board/OHP. 

· Comment on the work. 

Worksheet

	Types of emotion associated with the following eye behavior
	Eye Action 
	Message Communicated

	Neutral
	eye behavior

eye contact
look at

meet one’s eye

	An awareness of another person’s presence

Acknowledgment of another person

Acceptance & recognition of another person

	Attentive
	
	

	Inattentive
	
	

	Warm
	
	

	Cold
	
	

	Humorous
	
	

	Flirting
	
	

	Friendly
	
	

	Despising
	
	

	Evasive
	
	

	Other types: Please extend the list. 


	
	


Reference version

IDEA:  The students will come up with even more creative ideas than I have.

	Types of emotion associated with the following eye behavior
	Eye Action 
	Message Communicated

	Neutral
	eye behavior

eye contact
look at

meet one’s eye

	An awareness of another person’s presence

Acknowledgment of another person

Acceptance & recognition of another person

	Attentive
	attentive stare, look into each other’s eyes

meet one’s eye

a long and steady gaze

look too much

fixate on somebody with an attentive stare
	Admiration

Friendliness

Sternness (judge)

Rudeness

interest

	Inattentive
	look away

look too little
	Not interested

Bored

	Warm
	warm looks

meet one’s eye

a long and steady gaze

fixate on somebody with an attentive stare
	Care and concern

Care and concern

Admiration

Love

	Cold
	cold stares

look away

look too little
	Mean

Unfriendly, disinterested

Haughty 

	Humorous
	look too much

fixate on somebody with an attentive stare

blink eyes
	Etc.

	Flirting
	look into each other’s eyes

meet one’s eye

a long and steady gaze

look too much

fix somebody with an attentive stare

blink eyes
	

	Friendly
	meet one’s eye

fix somebody with an attentive stare

blink eyes
	

	Despising
	look into each other’s eyes

look away

a long and steady gaze

look too little

look too much

fix somebody with an attentive stare
	

	Evasive
	look away

look too little
	

	Other types: Please extend the list. 


	
	


3 In other words

· Introduce the word study by presenting the following sentences on the board/OHP. 

· Have the students explain the underlined parts, using the following guidelines. 

Guidelines for Word Study

1. feminine

It is difficult to persuade my tomboy daughter to wear feminine clothes. 

(typical of characteristics of women) 

(IMPORTANT: feminine and female differ in that feminine often contains cultural significance such as being gentle, delicate, and pretty while female tends to mean more of biological features of women. ) 

2. pick up

I must go home to pick up some clean clothes for the next week. 

(go and collect something, usually in a car)

A lot of young people are picking up the idea of doing their schoolwork through email. 

(acquiring an idea/skill etc. over a long period of time without effort)

They picked up really nasty diseases when they traveled to that infected area. 

(be infected with a disease)

Some economists predict that the US economy will gradually pick up in the last quarter of the year. 

(improve; get better, especially having to do with the economy, trade, or current situation)

3. end up

You could end up in prison if you continue to play that kind of game. 

(get into a particular situation without planning it)

We decided to walk across the forest and reach the city. But we got lost in the middle of the journey and finally ended up at the seaside. 

(arrive at a place that was not originally planned) 

4. tense

Jim looked very tense before the game. 

(be nervous, worried)

You need to relax now. I can feel tense muscles in your back. 

(stiff, rigid)

5. outcast

After the fighting he was treated as an outcast by his playmates in the community. Nobody wanted to play with him any more. 

(someone unpopular, not accepted by the people around him/her)

4 Translation

1. Assign the task as homework. 
2. Have 2 or 3 students present their work by writing on the board/OHP. 
3. Comment on the students’ work. 
Reference version

· Because of the bad weather we are unlikely to arrive at the destination before dark. 

· I find it difficult to speak fluent English. 
· On birthdays children always expect their parents to buy some presents for them. 
· To write a paper is quite time-consuming. It involves finding materials, making an outline, writing, and rewriting. 
· If you don’t work hard now, you may end up nowhere in future. 
· In the class all the students concentrated on the teacher’s lecture. 
· I’m very disappointed that he failed to win the game. 
5 Complete the following tasks

· Introduce the modals for expressing obligation, using the following guidelines. 

Guidelines for modals for expressing obligation

Discuss the following pairs. 

1. must vs. mustn’t

2. mustn’t vs. don’t have to/needn’t/don’t need to

3. mustn’t vs. be not allowed to do something

Examples

· You must come at 6:00 tomorrow morning. 

(You should come then. You have to come then)

· You don’t need to come so early. We have plenty of time to do the work. 

(Who said you must come so early? No, you don’t need to.) Or:  It’s not necessary to come so early.

· You mustn’t talk about business secrets in public. 

(You shouldn’t do so. You are not allowed to do so. You’re prohibited to do so. )

· Have the students complete the task individually.

· Have them report their sentences. 

· Comment on their work. 

Reference version

1. You’re not allowed to chew gum in class. 

2. Do I have to attend every class? 

3. Is it all right if I bring my pet dog to class? 

4. I’d like you to open your books to page 13.

5. There is no need for you to wear a school uniform.

6. Would you mind if I leave early today? 

7. You don’t have to take exams. 

6 Writing

Aims:

Practicing writing about the social values of smiling and other appropriate behaviors

i. Social Skills Training

1. Introduce the writing task by completing the following worksheet in preparation for the writing. 

2. Photocopy the following worksheet for the students. 

Worksheet

Worksheet for writing preparation

Complete the following forms individually. 

List all the rules that your parents or family would like you and your friends to obey when they visit your family. 

Worksheet

	What are the rules for using

	1. the living room(s)?
	

	2. the kitchen?
	

	3. the bathroom(s)? 
	

	4. the balcony? 
	

	5. electricity plugs and appliances? 
	

	6. other things? 
	


1. Work individually to write the rules for their friends. 

2. Have them exchange their work for peer review. 

3. Have 1 or 2 pairs present their rules to the class. 

4. Comment on their work. 

Suggested information for the worksheet: 

	What are the rules for using

	1. the living room(s)?
	Hints: 

Sitting in a particular place? 

Taking off shoes?

Moving the objects? 

Objects on the shelves? 

	2. the kitchen?
	Using the knives and the cutting board? 

Disposing of garbage? 

Using the gas burner?

Using the ventilator?

Using the  electric cooker? 

	3. the bathroom(s)? 
	Flushing the toilet after using it? 

Washing hands?

Using the towels? 

Disposing of paper/tissue? 

Using a glass for drinking? 

	4. the balcony? 
	Opening/closing the window? 

Moving the pot plants/flowers/bonsai? 

Sitting on the balcony? 

Opening/Closing the curtains?

	5. electricity plugs and appliances? 
	Turning on/off the lights?

Using TV/DVD players? 

Plugging into power sockets? 

Using other appliances such as coffee maker, hi-fi stereo, etc.

	6. other things? 
	


ii. Complete the following form with the information in the text. 

	Points
	Reasons
	Examples

	Smiling may begin as instinctive behavior. 
	A baby starts to smile when he/she is three weeks old. It is unlikely that it picks up smiling from his/her parents. Smiling is thought by some to be a survival mechanism. 
	

	Smiling is influenced by society. 
	Smiling, as a conversational signal, is habitual in social interaction. 
	A child at four years old may smile to please others. It is automatic for an adult to smile and nod his head while listening to someone else. 

	Different people smile in different ways. 
	Different social groups develop different systems of conversational signals and interpretation. 
	A British wry smile may be incomprehensible to most other  nationalities. 

A broad smile from a Japanese may not indicate that he is very happy.

Women smile more than men do. But this doesn’t mean they are happier than men. 

	Children should learn to smile appropriately. 
	People who smile are considered more attractive. 
	Children who don’t smile often find themselves all alone on the playground. 

Americans even organize training programs for teaching children to smile appropriately. 


Cultural Information

Aims: 

Learning to understand the cultural elements in British newspapers

· Have the students read individually. 
· Have the students give the gist the information. 
· Have the students discuss the following questions. 
1. Should newspapers take a political stance in reporting an event to the public? 

Suggested points

a) Reporters should report factual information and exclude his/her personal judgment or opinion from the story. 

b) But newspapers often reveal a political stance by selecting a perspective in reporting even though they claim to be neutral. 

c) The journalist is often selective in reporting factual information. 

2. What is the best way to be on guard against the bias in the media? 

Suggested points

· Be critical in reading the newspaper stories. 

· Keep an open mind for information from different sources.

Assessment

· Organize a short session of reflection on what the students have learned in this unit. 

· Photocopy the Self-Assessment Worksheet at the end of the book for the students. 

13 A Delightful Village

Teaching Objectives

1. Functions: Asking for and giving directions

2. Grammar Points: can/be able to, use of the definite article the with proper nouns

3. Vocabulary: ride, stretch, overlook, serve, so far, alive with, alike
Part I Listening and Speaking Activities

Aims:

Introducing the functions of asking for and giving directions and the direction-related vocabulary

1 Introduction of function

1. Begin the lesson by asking the following question to solicit a conversation about location.  

Can anyone tell me the way to … (name a place that is familiar to some students.) 

2. Write the functional sentences in the conversation on the board/OHP. 
3. Highlight some linguistic features in asking for and giving directions. 
e.g. 

1. Use polite phrases such as Excuse me …to stop someone on the street for information. 

2. Use imperative structures for giving directions, such as Go straight along the road etc. 

3. Some vocabulary or phrases: street, avenue, lane, drive-way, highway, cross-roads

traffic lights (Red/Green/Yellow), block (American English), bridge, street signs, pavements (人行道), traffic police, One-way street, corner, turn left/right, go straight/for two blocks, cross the street, etc.

2 Listen and speak

Aims: 

Learning to understand the functions of asking for and giving directions in the guided listening

Conversation One

a) Have the students read the questions. 

b) Play the recording or read the conversation to the class. 

c) Have the students report answers. 

Answers

i. b

ii. c

iii. a

Conversation Two

1. Have the students read the questions. 

2. Play the recording or read the script to the class. 

3. Have the students give the gist of the conversation. 

Guideline for the gist

The conversation is about a tourist who is visiting Beijing. He calls the tourist information services for advice on how to sightsee in Beijing. 

· Have the students answer the questions. 

Answers

1. a

2. c

3. a

4. c

3 Try to speak more
Aims: 

Practicing asking for and giving directions in the guided conversation

Learning to express the names of special places in English


Conversation One

a) Have the students practice the conversation. 

b) Highlight Useful Structures and Expressions by writing them on the board/OHP. 

c) Highlight the point of how A asks for confirmation when he is told the way to Nora Hotel. 

d) Have the students make up their own dialogue with the substitutes.

e) Comment on the students’ presentations. 

Conversation Two

· Have the students practice reading the conversation. 

· Highlight Useful Structures and Expressions on the board/OHP. 

· Explain the use of the article the before place names using the following information. 

Do not use the article the before the following proper nouns when used as the names of businesses or institutions, 

Sheraton Hotel
 
International Hotel

Great Wall Hotel

Beijing City Tour Information Services

But the article the is normally used before the following names of businesses or institutions in an of structure. 
The Hotel of the Great Wall



The Services of Beijing City Tour Information

The Temple of Heaven

However, the is used in the following structures, too,  

The Palace Museum

The Great Wall

but not in the following proper nouns: 

Beihai Park

Jinshan Park

1. Have the students make up their own conversation with the substitutes. 

2. Comment on the students’ presentation. 

4 Make your own dialogue
Aims: 

Practicing giving and understanding the directions through games

Conversation 

· Have the students practice the conversation. 

· Highlight Useful Structures and Expressions on the board/OHP. 

· Have the students create their own conversation by using the cues. 

· To make the activity more challenging, use the following worksheet. 

Worksheet for Competition

Where are you now? 

Game Procedures 

1. Think of a destination on campus, but don’t say it. 

2. Use your classroom building as the starting point, and write 3-5 instructions for directing one of your classmates to figure out the destination. 

3. Read your directions to him/her and then ask him/her to guess where he/she is now. 

4. Award him/her one point for a correct answer and zero for an incorrect one.

Your destinations: 
(1) _____________________________________________





(2) _____________________________________________





(3) _____________________________________________

Your directions: 

___________________________________________
___________________________________________
___________________________________________
___________________________________________
___________________________________________
___________________________________________
His/Her score 
for (1) ______ (2) ________ (3) _______ 

Total: _____________________

· Walk around from group to group, checking the following: 

i. Directions are correct both in content and grammar.
ii. Make sure that the destinations are reasonably designed. 

1. Put two groups into a pair to compete against each other. 

2. Have the two groups take turns to challenging each other. 

3. Make sure that the students read their directions correctly. 

4. Act as the judge for any possible disputes. 

5. Award prizes to the winning groups. 

Monologue
Aims: 

Learning to understand the history of Wall Street and talk about its culture

a. Have the students practice the monologue. 

b. Have the students prepare to describe their hometown. 

c. Make sure that the students understand that their teacher is their audience and that their teacher will decide on a place to visit purely based on the creativity of their presentation.  

d. Select 5 students to read their descriptions aloud. 

e. Select a location to visit and explain how the description helped you make your decision. 

5 What are they for? 
Aims: 

Learning extra expressions for asking for and giving directions

· Have the students work in pairs. 

· One student reads the function and the other speaks out the sentences in Actual Words Spoken. 

· Comment on the students’ work. 

Answers

· d

· g

· a

· f

· c

· e

· b

6 If you want to learn more
Aims: 

Learning more advanced expressions for asking for and directions 

· Have the students practice reading the sentences.

· Have them work individually to complete the tasks. 

· Check answers. 

Answers

	Sentences for asking for directions
	Sentences for giving directions

	How long is the ride? 

Excuse me. I’m trying to locate this address. 
	I can take you there. 

turn left and then turn left again. 

Walk one block east.

The bus runs every ten minutes.

It’s within walking distance.

It’s a short drive.

Head straight up Tenth Street. 


Proverb

Difficulties strengthen the mind, as labor does the body. 
Aims: 

Learning to understand and talk about the implications of this proverb for students

1. Have the students discuss the meaning of the proverb. 

2. List the difficulties they have encountered in their studies or work. 

3. Discuss how these difficulties have strengthened their willpower. 

P2 Reading Comprehension and Language Activities
Aims: 

Learning to understand and talk about the cultural, geographic and aesthetic aspects of English village through reading, discussion and task-based activities

Learning the expressions set forth in the objectives of this unit

Text

A Delightful Village

Pre-reading Tasks

· Introduce the pre-reading tasks by asking the students to discuss the advantages and disadvantages of living in the countryside. 

· Have the students write their opinion in the conversation box. 

· Draw the following table on the blackboard to assist the discussion. 

Table for discussion

	Living in the countryside

	Advantages
	Disadvantages

	Possible opinions from the students: 

1. People are friendlier in a village.

2. Life is healthier in the countryside with fresh air, water and environment. 

3. The food is fresher with very little or almost no pollution. 

4. Country view is beautiful with unspoiled natural environment. 

5. Etc. 
	6. Life is quiet with very little or almost no entertainment.

· Sanitary conditions are not as good as those in the city. For example, there is usually no decent toilet in the village.

· Life is not convenient in a village. 

· There is very little employment in the countryside. 

· Farm work is dirty, boring and tiring. 

· Etc.


Read the text

· Have the students go through the text. 

· Ask the students to complete the following task in order to check their understanding of the general idea. 

· Photocopy the following worksheet for the students to complete. 

Worksheet

What are the sights that a visitor can see in and around the village Garrick? 

Tick (or “check” as in checkmark – American English) the correct boxes for the correct items. 

	( Rivers

( National parks

( Waterfalls
	( The seashore

( Waterfowl

( Gorges
	( Modern hotels

( Sea gulls

( Caves

	( Lake

( Deserts

( Deep valleys
	( Wildlife

( Geysers

( Fishing boats
	( Woods

( Snow-capped mountains

( Wildlife habitat


Answers

	( Rivers

( National parks

( Waterfalls
	( The seashore

( Waterfowl

( Gorges
	( Modern hotels

( Sea gulls

( Caves

	( Lake

( Deserts

( Deep valleys
	( Wildlife

( Geysers

( Fishing boats
	( Woods

( Snow-capped mountains

( Wildlife habitat


· List the following vocabulary on the board for further study. 

Phrases and vocabulary: 

· delightfully unspoiled village

· surrounded by …

· incredibly green

· olive groves

· upstream, the river (Or:  just “upstream”)

· broader and shallower

· peeping shyly from the undergrowth

· inland lake

· village square

· foot traffic

· dominating the square

· silver-barked trees

· alive with nesting birds

· a statue and a fountain

· a dirt track

· overlooked by bamboo and a few trees

· light lunches 

· property

· mass tourism

· keep its character and charm

· rural environment

· Have the students read the text again in preparation for answering the questions in task 1 Comprehension work. 

1 Comprehension work

A Read the text carefully again and discuss the following questions.

· What is your general impression of the village? Give details to support your statement. 

Suggested points

· Pastoral, quiet and peaceful environment
Details: 

1. incredibly green fields/woods at the mouth of the river

2. a wide and clear river and a fleet of fishing boats 

3. wild duck peeping shyly from the undergrowth

4. unpaved square with small stores and restaurants dominated by silver-barked trees that are alive with nesting birds in spring

5. visitors and local people sitting for hours over their drinks in the small bars

6. sea shore near the village overlooked by bamboo and tall trees

7. small hotels in the villager’s residence

· What kind of media is most suitable for this article? 

Suggested points

· Judging by the style of the article, the following media might be suitable:

· A brochure for promoting tourism in the local village

· Newspaper articles of tourist information

· How do the local people make a living? 

Suggested points

· Running small hotels, stores and restaurants
· Operating/Conducting/Giving tours 
· Other tourism related jobs and professions
· Where can a tourist spend the night in summer? 

Suggested points

· The extra room to let by the locals  
· Why is there no large hotel in the village? 

Suggested points

· The locals want to avoid the effects of mass tourism. 

· The locals want to keep the charm and character of the village. 

· If you were a visitor to Garrick, which places would you like to visit and why? 

Suggested points

a. This is an open-ended question. Encourage the students to relate the reading with their own personal experience. 

Suggested activities of interest for a foreign tourist

· Visiting fertile fields and olive groves

· Viewing the mouth of the river on the sea shore

· Boating on the river

· A walk through the countryside to Lake Kellymore

· Swimming in the lake

· Visiting the village square

· Drinking tea in the bar

· Shopping in the small stores for souvenirs

· Visiting the seashore and beach

B Retell the text using the following key words.

· Arrange this activity for homework. 

C Activity

Some suggestions for the activity

· Have the students work individually to select 3 places/activities of interest for a customer from the city. 

· Give the students a piece of white paper and have them write them down. Give reasons in writing for their selections. 

· Have each pair of students alternate the roles of a tourist agent and a customer. 

· Have the pair present their work to the class. 

· Comment on the students’ presentation. 

2 Language work

Aims: 

Practicing the use of the expressions set forth in the objectives of this unit

A Remember how the writer expresses the following ideas in italics? If not, find them in the text. 

· Have the students work in small groups.

· Assign each group to work on 3 or 4 exercises. 

· Have them report the answers to the class. 

· Check the answers. 

Answers

· delightfully, unspoiled

· bus ride, heavy

· glimpse, peeping, shyly

· unpaved, rock hard, from centuries of foot traffic

· silver-barked, dominate, alive with, nesting

· runs, everything from … to …
· locals and visitors alike, over a drink

· stretch, magnificent, stretches, overlooked by

· serves, light

· extra, property, let

· so far, avoided the effects of mass tourism

B Guess the meaning of the following words and phrases according to the text. Then, try to rewrite the following sentences with them. 

· Have the students work individually. 
· Have them present the sentences on the board/OHP. 
· Comment on the students’ work. 
Answers for reference

· Professional writers and free-lance writers alike are thought to lead a life of glamour. 

· Her brother is capable of running a large company. 
· The building under construction will dominate this city. 
· The lake is alive with goldfish, which are an attraction to tourists.
· In order to make money, the old man rents one of his rooms to a businessman. 
· The field of wheat stretches as far as we can see. 
· As for nutrients, we need everything from iron to vitamins. 
· Dinner is served from six to ten in the evening at this hotel. 
B Read the following pair of sentences and say why the second one is preferred over the first. 

Notes: 

Sentences for describing physical relationships

Sentence b is preferred over a for two reasons. 

· For balance in the structure: The noun phrase of the subject has a large modifying structure (i.e., the attributive clause: along the banks of which are a fleet of fishing boats). 

· For improved organization of information: As the previous sentences are talking about the village, therefore the topic village serves as old information in the new sentence and hence is not appropriate to be placed at the end of the sentence. For more information about the organization of information in a sentence, check the English grammar about the concept of end weight. 
· Have the students work individually. 
· Have them report their answers. 
· Check their answers. 
Answers for reference

· On the table are two books, one on physics and the other on geometry.

· In the river is a boat and in the boat is a man. 
· Through the park winds a river, along the banks of which stand a great number of olive trees.
· At the foot of the hill stands a temple, in which live nine old monks. 
3 Get your pronunciation right

· Read the words to the class.

· Have the students work individually to place the stress mark on the words. 

· Check the answers. 

· Have the students practice reading aloud.

Answers

· delightfully

· experience

· overlooked

· surrounded

· dominating

· horizon

· undergrowth

· inexpensive

· tourism

· incredibly

· magnificent

· rural

P3 Extended Activities

Aims: 

Further practicing reading and talking about the culture of the British countryside 

Practicing the use of the key expressions and phrases set forth in the objectives of this unit

Practicing the use of the modal verbs of can/can not in writing

1 Dictation

1. Read the script to the class. 

2. Have a student tell the gist to the class.

3. Read the dictation script again for dictation. 

4. Check the dictation.

Dictation 

I live in a large village in the countryside by the beach. Around my village lie fertile fields, in which grow a variety of crops throughout the year. In such a lovely environment you can avoid many urban troubles such as noise, pollution, and heavy traffic. I love to walk into the open country from time to time in the early morning, to enjoy the fresh air and watch the sunrise above the horizon. Through my village stretches a wide road, along the sides of which stand tall silver-barked trees. On fixed dates, the road serves as a free market. It is alive with local people who come to sell their farm produce and buy things for their households. 

2 Read more

True or false 

· Have the students go through the text. 

· Have them work individually to complete the True or false exercise.

· Check the answers.

Answers

· T

· F

· F

· T

· T

· F

· F

Activity

· Have the students work individually to draw a picture.

· Have the students check and make corrections for each other’s drawing. 

· Have one pair present their drawing on the board/OHP. 

· Comment on the students’ work. 

Drawing for reference
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3 In other words

a. Highlight the following vocabulary by presenting them on the board/OHP. 

Vocabulary for study

· Let (Usually, let is used more in British English than American English. In American English let is only used when people are talking about renting an apartment from the person who is responsible for paying the rent for the particular apartment or room.  Such as:  He is subletting the apartment from my son who is out of the country right now.  Or:  He sublet the apartment from his sister for a very reasonable price while she was working in a another state.) The American expression is rent. 
· glimpse

· alike

· mass

· dominate

· Present the following sentences for demonstrating the meaning and usage of these vocabulary items. 

· Have the students explain the underlined part according to the exemplary sentence. 

1. let

He let out his old flat in order to make money to pay the mortgage. 

(rent out the flat in exchange for money)

The boy finally agreed to let go of the string and allowed the dog to return home. 

(stop the control of something)

2. glimpse

A large crowd of fans waited outside the airport for 24 hours in order to catch a glimpse of the singer. 
(a brief look)

The policeman suddenly glimpsed a person behind the door. 

(see something briefly)

3. alike

The two brothers are alike. 

(similar)

Great minds think alike. 

(in the same way)

4. mass

Mass employment devastated the country for almost 10 years before the economy picked up after the reform. 

 (involving a large number of people and producing a great range of impact)

His music is commercial and it is aimed at the masses. 

(ordinary people)

During the carnival, the streets were clogged with masses of people and tourists. 

(a large crowd of people)

5. dominate

The TV tower is the tallest construction in the city and it dominates the whole area. 

(to overlook from a superior elevation)

Women today are no longer dominated by men in their relationships. 

(have power over something)

4 Translation

a. Have the students complete the task as homework. 

b. Have 3 or 4 students present their homework on the board/OHP. 

c. Comment on the students’ work. 

Answers for reference

a. West Lake in Hangzhou attracts tourists from home and abroad alike. 

b. Through our campus flows a small river, along the banks of which stand many willow trees.

c. The field of wheat stretches to the small hill.

d. This restaurant serves delicious food.

e. So far, we are satisfied with his work. 

f. It is said that some foreign guests will come to visit our campus. 

g. This supermarket sells everything from household electric appliances to matches. 

h. This building is let to a businessperson. 

5 Complete the following tasks

a) Introduce the exercise by organizing a discussion around the differences between can and be able to. 

b) Present the following key points in the discussion. 

Key points for differentiating can and be able to
· Can is both for present, and future time. 

E.g., Joe is only 15 years old, but he can speak two foreign languages!

· Be able to has a different form for past, present and future time. Namely, they are was/is, am, are/will be. 

E.g., I am glad that you will be able to attend my daughter’s wedding. 

· When used as a past form of can, could is usually used in a non-assertive sentence such as negative, and interrogative sentences. 

E.g., I did not know if he could find his lost child through his friends in the city. 

Answers

· can’t/won’t be able to 

· can’t/am not able to

· can’t/won’t be able to

· were able to 

(Could is only used in non-assertive sentences like questions or negative sentences to mean one could have the ability to do something. So could cannot be used in a positive sentence to mean that somebody managed to do something in a particular situation. In addition, couldn’t is usually used in a sentence to mean that somebody did not manage to do something in a particular situation. )

· can’t/am not able to

· can/will be able to

· can/will be able to

· can’t/won’t be able to 

6 Writing

a. Can or can not, that’s the problem!

1. Have the students work individually. 

2. Have them exchange work for peer review. 

3. Have them present their work to the class. 

4. Comment on the students’ work. 

b. Fill in the following table with information from the two reading passages. 

· Have the students work individually to fill in the chart. 

· With the given information in the chart, have them write down their choice followed by details and reasons. Remind the students that they have only one day to stay in the village. 

· Assign the students to do the writing as homework. 

	Aspects
	Village of Garrick
	Village of Hatford

	Location
	A short bus ride from the city of Harbury
	Not mentioned in the reading passage

	Rivers
	The river flows through the village into the sea. Upstream, the river is broader and shallower. 
	There is no river flowing through the village. However, there is a beautiful pond in the center. The pond is alive with fish and ducks. Along the bank are willow trees and an old church.  

	Mountains
	There are no mountains in view.  
	From the tower of the church, one can see the snow-topped mountains in the distance. 

	Major sceneries
	Old square with dirt track hardened by foot traffic for ages. Drinking tea in bars, shopping in souvenir stores etc. 
	Visiting castle, having picnic in the woods, visit Abbey garden, bamboo and tall trees around the Elizabethan inns, statues and fairy tales scribed on the stone, etc.

	Given the above differences between Garrick and Hatford, which village would you like to visit for a restful weekend? 
Open-ended exercise for writing




Cultural Information 

Aims: 

Learning to understand the cultural elements in Christmas celebration

Christmas Traditions (I)

· Have the students read the cultural information. 

· Discuss the following questions. 

a. List the activities that people usually do to celebrate Christmas Day.  

b. Have the students say what they do and do not do in celebration. 

· Alternatively, ask the students to sing a Christmas song. 

Assessment

· Organize a short session of reflection on what the students have learned in this unit. 

· Photocopy the Self-Assessment Worksheet at the end of the book for the students. 

14 The Mystery of the White Gardenia

Teaching Objectives

1. Function: Making comparison

2. Grammatical Points: adj. & adv. Comparative and superlative

3. Vocabulary:  mystery, in the midst of, delight, have a crush on, in the face of, present, in truth, in vain, forget about, contribute to, range from … to …, make … known, daydream, imbue with
P1 Listening and Speaking Activities

1 Introduction of functions
Aims: 

Introducing the function of making comparison in addition to the prototypes of “more than” or “adjective + er/est” 

1. Introduce the functional sentences by asking the students to make the comparison about the following issues. 

Some issues for comparison: 

a. Workload in college compared with that in middle school

Possible questions to elicit responses from the students:  

· Do you have more schoolwork now than when you were in the high school? 

· Is your workload at college heavier than it was in high school? 

Possible responses from the students: 

· No, I don’t think so. We have much less schoolwork now than when we were in high school. 

· Well, I think the workload in college is almost the same as it was in high school. 

· I think the assignments in college are much heavier than they were in high school. 

· Well, we had as much schoolwork in high school as we have now at college. 

· Highlight the above questions and responses on the board/OHP. 

· Explain the three ways of comparison: 

heavier workload

lighter workload

the same as

as much as 

· Explain the meaning of the functional sentence.

Jeffrey is more qualified for the position than Paul. 

2 Listen and speak
 Aims: 

Learning to understand the functions of comparison in the guided listening activity

Conversation One

· Have the students read the questions.

· Play the recording/read the script to the class. 

· Ask the students to answer the questions. 

· Check the answers. 

Answers

· b

· a

· a

· a

Conversation Two

· Have the students read the questions. 

· Play the recording/Read the script to the class. 

· Ask the students to answer the questions. 

· Check the answers. 

Answers

a) b

b) b

c) c

d) c

3 Try to speak more
Aims: 

Learning to understand and talk about comparative characteristics and qualifications in guided conversations and task-based activities

Conversation One

1. Have the students practice the conversation. 

2. Highlight Useful Structures and Expressions on the board/OHP. 

3. Caution the students about the difference between Quality (质量) vs. Qualities (品质).

4. Have the students work out their own conversation. 

Additional activity for this part
· Photocopy the following worksheet for the students.

Worksheet

What qualities does this job require? 

Suppose your class was a multi-national company. You are the manager of the human resources department. Follow the procedures and then report your findings to the class. 

Procedure 1: Write the qualities needed for the following positions in your company. 
	Positions
	Qualities needed for this position

	General Manager
	For Example 

John is the best person for this position. He has leadership ability. Besides, he was very good at organizing activities when he was a student at college.  So if he becomes the General Manager, he will contribute to the success of our company.

	Salesman
	

	Secretary to the General Manager
	

	Receptionist
	

	Chauffeur 
	

	Truck driver
	

	Sales support staff
	

	Janitor
	

	Accountant
	


Procedure 2: Select candidates from your classmates to fill up each of the positions and explain why you think they are appropriate. (Don’t forget to take your teachers into consideration, too.)

	Positions
	The best candidate for this position

The reasons

	General Manager
	For Example 

John is the best person for this position. He has leadership ability. Besides, he was very good at organizing activities when he was a student at college.  So if he becomes the General Manager, he will contribute to the success of our company 

	Salesman
	

	Secretary to the General Manager
	

	Receptionist
	

	Chauffeur 
	

	Truck driver
	

	Sales support staff
	

	Janitor
	

	Accountant
	


Reference Versions

	Positions
	Qualities needed for this position

	General Manager
	Leadership ability, sociable, calculating, shrewd, careful, thoughtful, knowledgeable

	Salesman
	Sociable, shrewd, calculating, good language / people skills, knowledgeable in business 

	Secretary to the General Manager
	Careful, detail oriented, good verbal/people skills, good telephone skills, good computer skills, honest, hard-working

	Receptionist
	Warm-hearted, careful, patient, good verbal/people skills

	Chauffeur 
	Honest, reliable, careful, good manners,  mechanical skills, warm-hearted 

	Truck driver
	Auto mechanic skills, reliable and honest, hard-working

	Sales support staff
	Honest and reliable, detail oriented, careful, patient, well-organized, supportive

	Janitor
	Honest and reliable, good manners, polite

	Accountant
	Honest and reliable, good at numbers and details, well-organized, planning skills 


Conversation Two

· Have the students practice the conversation. 

· Highlight Useful Structures and Expressions on the board/OHP.

· Have the students make up their own conversation using the substitutes. 

· Have the students present their conversation. 

· Comment on the students’ presentations. 

Additional activity

· Ask the students to list two changes that have happened in their lives in the last 5 years. 

· Have them write down the changes in preparation for a class presentation. Ask the students to comment on those changes. Are the changes for better or worse?
· Comment on the students’ presentations. 

4 Make your own dialogue
Aims: 

Practicing talking about comparison in various topics

Conversation One

1. Have the students practice the conversation. 

2. Highlight the language used when talking about differences and similarities. 

Possible structures for talking about similarities and differences

· You are good at sewing and I am good singing. (Similarities)

· We have a lot in common.

· I don’t even know how to sew on a button. – But you are such a great singer. (differences)

· We are different in some ways.

Other structures

a. John likes singing and I like singing, too.

b. We both like singing. 

c. While John likes singing, I like playing football. (differences)

d. Nobody sings better than John does in our class. (differences)

a. Have the students make up their own conversation using the cues. 

b. Have some students present their conversation to the class. 

c. Comment on their presentation. 

Conversation Two

a. Have the students practice the conversation. 

b. Have the students make up a new conversation using the cues. 

c. Introduce vocabulary for talking about weather. 

Some weather related vocabulary

	Day
	Temperatures
	Other weather conditions

	Sunny


Cloudy

Overcast

Rainy

Breezy

Drizzling

Windy
	Freezing 

Cold

Warm

Cool

Hot

Stuffy

Oppressive 
	Snow

Storm

Hailstorm

Typhoon

Thunderstorm

Hurricane

Gust


· Have the students present their conversation to the class. 

· Comment on the students’ presentation. 

5 What are they for? 
Aims:

Learning extra expressions for making comparison

· Have the students work in pairs. 

· One student reads the functions and the other speaks out the sentences in Actual Words Spoken. 

· Check the answers. 

Answers

i. d

ii. f

iii. e

iv. b

v. a

vi. c

6 If you want to learn more
Aims: 

Learning more advanced expressions of comparison

· Explain that all the comparison-related sayings are more or less idiomatic expressions. 

· Have the students discuss the matching exercise. 

· Help the students find the right answers. 

· Check the answers. 

Answers

a. 5
b. 1
c. 8
d. 14
e. 10
f. 9
g. 11
h. 12
i. 13
j. 7
k. 4
l. 3
m. 6
n. 2

Proverb
Aims: 

Learning to understand and talk about the western value systems about good and bad luck in life

Learning to talk about positive attitude to the challenges of life

 Behind bad luck comes good luck. 
This is a Scottish proverb that means:  The one thing for certain is that luck will change.

· Have the class discuss the role of luck in our life. 

Possible ideas from the class discussion

· Good luck may help improve our mood especially when we feel discouraged. 

· Good luck may enable us to realize dreams that are important to us. 

· Bad luck may suddenly destroy what we hold dear, and devastate our life. 

· Bad luck may crush us, but it may also strengthen our willpower. 

· Bad luck may give people a sense of unity (or: togetherness). 
· Etc. Encourage the students to extend the list. 

· Ask the students: If you were granted three wishes, what would they be and why? 

· Give the students a few minutes to think of their wishes and write them down in preparation for sharing their ideas with the class.

· If time permits, ask each student to share their wishes with the class. 

· Help the students solve language problems for writing wishes. 

P2 Reading Comprehension and Language Activities

Aims: 

Learning to understand and talk about the positive attitude to setbacks in life

Learning to use the expressions and structures set forth in the objectives of this unit

Pre-reading Tasks

a. Have the students discuss types of occasions when people might send flowers. 

b. Have them relate their own experiences. 

Read the text

a. Have the students read the text. 

b. Ask the students to answer the following question and then complete the worksheet. 

Question

Who sent the flowers? 

Answer: the author’s mother

Worksheet

Photocopy the following worksheet for the students

Worksheet

Although the narrator does not explicitly reveal the identity of the person who sent the flowers, she weaves many hints throughout the story that suggest who the person is. Read the following list and tick the details that may suggest the answer to the mystery. 

	
	

	( The flower was a cash purchase. 

( The flower gives off heady perfume nestled in soft pink tissue paper. 

( Mother asked her if she had done some special kindness to someone. 

( She once helped a neighbor unload groceries from a car.

( She once retrieved the mail for the old man across the street.  

( A boy broke her heart when she was 17 years old. 

( Mother scribbled Emerson’s words on her mirror. 

( Mother knew that the daughter was all right when she cleaned up the scribble on the mirror. 


	( She never slammed the door at her mother because she didn’t need to do so. 

( Her father died one month before her high school graduation. 

( The party dress was dotted swiss in red.

( Mother remembered to buy the party dress for her and insisted that she attended the school graduation ceremony. 

( Mother insisted that her children feel loved and lovable. 

( Mother wanted her children to see themselves just like the gardenia – lovely, strong and perfect. 

( Mother died ten days after she was married. 




Answers

( The flower was a cash purchase. 

( The flower gives off heady perfume nestled in soft pink tissue paper. 

( Mother asked her if she had done some special kindness to someone. 

( She once helped a neighbor unload groceries from a car.

( She once retrieved the mail for the old man across the street.  

( A boy broke her heart when she was 17 years old. 

(Mother scribbled Emerson’s words on her mirror. 

(Mother knew that the daughter was all right when she cleaned up the scribble on the mirror. 

(She never slammed the door at her mother because she didn’t need to do so. 

( Her father died one month before her high school graduation. 

( The party dress was dotted swill in red.

(Mother remembered to buy the party dress for her and insisted that she attended the school graduation ceremony. 

(Mother insisted that her children feel loved and lovable. 

(Mother wanted her children to see themselves just like the gardenia – lovely, strong and perfect. 

( Mother died ten days after she was married. 

· Have the students study the following expressions. 

Expressions for further study

a cash purchase

heady perfume

nestled in soft pink tissue paper

anonymous giver

eccentric

make known his or her identity

contributed to these imaginations
retrieved

speculating

had a crush on

from grief to abandonment

dotted swiss 

imbued with a sense
in vain

venture down vs. business venture

overwhelming anger 

Notes: 

· cash-purchase: buying in cash, in contrast to buying on credit or buying with a credit card

· heartily know, when half-gods go, the gods arrive: People should understand that what is lost is not something really good. The real gods will come later. A more common saying is “behind back luck comes good luck.”
· Emerson: Ralph Waldo Emerson (1803-1882), an American poet and writer who had a great influence on the religious and philosophical thought of his time.

· dotted swiss: (American English) another expression for Swiss Muslin (薄纱布), often used for making women’s summer dress

· Scarlet O’Hara: Scarlett O’Hara is the main female character in the movie Gone With the Wind (1939), based on a novel by Margaret Mitchell. When the civil war ended, Scarlet, then every poor, took down the draperies from the windows of her plantation house and made a beautiful dress. 

· Have the students read the story again to answer the questions in 1 Comprehension work. 

1 Comprehension work

· What happened to Marsha on each of her birthdays since turning 12? 

Suggested points

· A white gardenia sent to her 

· No clue to the identity of the sender

· It came every year.

· Who did Marsha think/speculate/imagine/ even day dream the mysterious sender might be? 

Suggested points

· Someone wonderful, and exciting, but too shy or eccentric to make his identity known 

· Someone who wanted to show appreciation for the kindness she had done to him, such as the neighbor, the old man across the street etc.

· A boy she had a crush on

· A boy who had noticed her, but she did not know him

· What does Emerson’s quotation mean? Paraphrase it in your own words. 

Suggested points

· It means that when bad luck comes, one should hold an optimistic attitude towards life. There are rainy days as well as sunny days. 

· Encourage the students to write their own interpretation of the saying. 

· Relate this quotation with the proverb: Behind bad luck comes good luck. Or Difficulties strengthen the mind as labor does the body. 

· Marsha said, “she (her mother) did understand.”  Find facts from the story to support her judgment. 

Suggested points

· She contributed to her speculations and imaginations. 

· She wrote Emerson’s quotation on the mirror when Marsha’s boyfriend broke up with her. 

· She insisted that Marsha should attend the graduation party in spite of the death of her father.

· She bought the dress for the daughter. 

· She kept the secret for life because she wanted her daughter to have confidence in the magic beauty and mysterious power of love. 

B Retell the text with the following key words

· For further practice, assign this exercise to the students for homework. 

C Activity

· Organize the discussion in small groups.

· Ask each group to write down the results of their discussion. 

· Ask one or two groups to present their reports to the class. 

· Comment on the students’ presentations. 

2 Language work

Aims: 

Practicing the expressions set forth in the objectives of this unit

A  Do you remember how the writer said the following in italics? If not, find them in the text. 

· Divide the class into groups of 4. 

· Assign each group to complete 3 or 4 tasks. 

· Have the groups report their results. 

· Check their answers. 

Answers

· it was a cash purchase

· heady perfume, nestled

· daydreaming about, eccentric

· venture down

· found more fun speculating

· cried herself to sleep, scribbled

· in the midst of her own grief, hear of her daughter’s skipping

· spectacular, felt like

· are imbued with a sense, in the face of adversity

· with an aura of magic and a bit of mystery

B  Rewrite the following sentences with the phrases or words in the box. 

· Have the students work individually. 
· Have 3 or 4 students present their work on the board/OHP. 
· Comment on the students’ work. 
Answers for reference

a. The boy had a crush on the girl and was ready to do anything for her. 

b. In the midst of the birthday party, the children played a variety of games. 

c. People say that even strangers can become good friends in the face of adversity. 

d. The students in the class range from 18 to 21 in age. 

e. The old and the young alike contributed to the development of HOPE PROJECT. 

f. In 1995, China presented the United Nations with the Treasure Tripod of the Century. 

g. In the summer, some old folks of the village delight in having a chat over a cup of tea under a big tree.

h. The effort to protect the environment was in vain. The beautiful view was eventually damaged by mass tourism. 

i. You ask me what I think of him? The truth is - he’s very selfish. 

j. He made it known to his friends that he didn’t want to enter politics. 

k. They agreed to forget about their disagreements. 

C  Complete the following tasks

· Briefly review the use of comparative/superlative form of adjectives. 
Comparative/superlative forms of adjectives

1. Use more/most before multiple syllabic adjectives.

2. Use –er/ -est/ special forms such as worse/worst/best for adjectives with one syllable.

· Have the students work individually. 

· Have one student report the answers to the class. 

· Check the answers. 

Answers

1. most delightful


2. longest

3. more mysterious

4. better



5. most tiring

6. exciting

7. sooner



8. worse … worse

3 Get your pronunciation right

· Read the words to the class. 
· Have the students work individually to mark the stress on these words. 
· Have the students read the words to the class. 
· Comment on the positions of the stress on the polysyllabic words. 
Answers

gardenia

identity

uninterested

heartily

quotation

adversity


majestically

artistically

appreciation

· Have the students practice reading aloud. 

P3 Extended Activities

Aims: 

Learning to understand and talk about the importance of love in life through reading, discussion and task-based activities

Learning to talk about the milestones of one’s life through the task-based activity 

Learning to use the expressions and phrases set forth in the objectives of this unit

Further practice of the linguistic structures for comparison

1 Dictation

· Read the script to the class. 

· Have one student report the gist. 

· Read the script again for the class to ( or: write) it down. 

· Check the dictation by presenting the script on the OHP. 

Dictation 

It was a bright, sunny day in early autumn. The Browns had gone to the country for an outing. The sunlight now slanted at a different angle and there was a breeze. The family finally reached the river. The parents began to make a fire. The kids took off their clothes and put them away. They got out their bathing suits, put them on and walked into the river. They swam and played in the water. Then there came the nice smell and sound of sizzling steaks. Before long, dinner was ready. The family sat beside the fire and enjoyed the meal immensely. The kids were beside themselves with joy. They were aware that the new term would soon begin. They were only too glad to have a bit of fun before they went back to school.

·  Read more

· Have the students complete the classroom English exercise. 

· Have the students read the story individually. 
· Have them complete the True or false exercise in small groups. 
· Check the answers. 
Answers

1. T
2. F
3. F
4. T
5. T
6. T
7. T

Activity

Discuss in small groups the milestones of one’s life in Chinese culture. What do you do in celebration or commemoration?

· Have the students work in small groups to complete the following worksheet. 
· Photocopy the following worksheets for the group. 
· Have one or two groups present their work to the class.
· Comment on the students’ work. 
Suggestions for the discussion in the activity

· In other words

· Write the following key words on the board for discussion. 

· The words of c, d, and are more suitable for written English. 

· deliver

· overwhelming

· abandonment

· imbue

· adversity

Word study

1. deliver

The space project group decided to deliver more supplies to the space station. 

(take something to a place)

 A responsible government always tries to deliver what it promises its people. 

(fulfill one’s promise)

2. overwhelming

The task won’t be so overwhelming if you break it down into small steps. 

(hard to deal with)

The overwhelming majority of small businesses went bankrupted in the first 24 months. 

(great quantity)

3. abandonment

Constant rains forced the abandonment of the next day’s competitions.

(giving up, stopping doing something before it is finished/done)

4.  imbue

The school wants to imbue every student with lofty ideals. 

(fill someone’s mind with something)

5. adversity

Adversity makes strange bedfellows. 
(difficult situations)

4 Translation

· Instruct the students to complete the translation before the class discussion. 

· Have 2 or 3 students present their work on the board/OHP. 

· Comment on their translations. 

Answers for reference

· Every morning when I wake up, I expect something exciting will happen. 

· That woman in red is our teacher. 

· The improvement of the traffic conditions has greatly contributed to the business growth in this area. 

· She is too excited to say a word. 

· Children all delight in fable stories. 

· I often tried to persuade her to be more careful, but my attempts were always in vain. 

· His face turned red when he realized his mistake. 

5 Complete the following task.

· Introduce the exercise by explaining the following structure. 

The more … the more…
· Have the students work individually. 

· Have some present their work. 

· Comment on their work. 

Answers for reference

Emotions and feelings

1. It was harder and harder for the girl to figure out the mystery of the white gardenia. 

The more calls the girl made, the harder it was for her to figure out the mystery. 

2. The illness of her father was getting more and more serious. 

The more serious her father’s illness was getting, the more miserable she became.

3. The day of the school graduation was drawing nearer and nearer. 

The nearer the day of school graduation was drawing, the sadder the girl got. 

4. The girl was getting more and more grateful to her mother. 

The older the girl got, the more grateful she became to her mother.

5. The girl was becoming more and more independent and creative. 

The more mature the girl became, the more independent and creative she was. 

6. The flowers were becoming more and more mysterious. 

The more the mother contributed to her imaginings, the more mysterious those flowers became. 

7. The children were getting lovelier and lovelier.

The more love the children got, the lovelier they became. 

6 Writing

Aims: 

Practicing the use of comparison through writing in response to the given data sheet

Practicing essay writing by making a choice between two views

a. Protecting our earth

· Introduce the exercise by demonstrating the example on the board/OHP. 

· Explain the comparative/superlative structures in the example. 

Some comparative/superlative structures used in the exercise

· as … as

· 5 kilo less/more than …
· the most/the least

· Have the students work individually. 

· Have the students work in pairs and exchange their papers for peer review. 

· Have the students present their work. 

Answers for reference

· Jill collected more than Alex and Wayne.

· Brown collected the same amount as Jill.

· Wayne collected the least paper. 

· Alex didn’t collect as much as Brown, but he collected more than Wayne. 

· Jill collected twenty kilos less than flora, but five kilos more than Alex. 

b. Answer the following question in a paragraph of about 200 words. 

Is it a good method of education to tell children the truths about life even though it is painful to do so?

Marsha’s mother kept the secret from her daughter throughout her life. Discuss her method of education. What are the advantages of keeping some of the truths about life from children? 

· Organize a class discussion on the topic.

· List the possible reasons for mother’s keeping the secret from the daughter. 

· List the advantages/disadvantages of keeping some of the truths of life from children. 

Possible advantages/disadvantages of keeping some of the truths of life from children
Possible advantages
· Children grow up in a healthy environment since they are protected from bad influences and the negative aspects of society. 

· Children are more vulnerable than adults to harm from the bad influences of violence, drug abuse, fraud, and humiliations. 
· Children will develop more self-confidence, self-esteem and positive attitudes toward life if they are shielded/protected from the negative aspects of life such as failure, setbacks, disappointments, struggle etc.

Possible disadvantages

a. Children may develop dependence on adults or others when they face difficult situations if they have not learned how to handle (to deal with)  adversity. 
b. Children may grow up with unrealistic ideals of and attitudes toward life and hence become overwhelmed when faced with the realities of life as they develop. 
a) Encourage the students to add to the lists as they discuss. 

b) Have the students complete the writing exercise. 

Cultural Information

Aims: 

Learning to understand more about the cultural elements in Christmas celebration

· Have the students read the cultural information. 

· Ask the students to answer the following questions based on passages I and II in Units 13 and 14. 

Questions 

1. What do people do several days before Christmas to prepare for the celebration? 

2. What do they do on Christmas Eve? 

3. What do they do on Christmas day? 

4. When does the celebration officially end? 

Assessment

· Organize a short session of reflection on what the students have learned in this unit. 

· Photocopy the Self-Assessment Worksheet at the end of the book for the students. 
Classroom English


Now, we have just finished (1) discussing these questions. I’m (2) sure that you have the whole picture of the text, haven’t you? Mark, (3) have you got any questions? … Right, good. Thanks. … Jane, what (4) about you? … OK. Thank you. Now, if you look back at the (5) key points on the blackboard, you will find they make a good story. Now, I (6) want you to prepare a short presentation of the text with the key words on the board. And (7) then, I’ll ask some of you to speak to the class. OK. Do you understand what you’ve (8) been asked to do? OK, you can try first with your partner. If you can’t (9) remember some of the details, you may refer to the text. But remember, you don’t need to recite the (10) text. Is everything clear now? Good! Let’s get started!








Classroom English


OK, we (1) have had a lot of discussion about the text. Now, let’s move on (2) to some language work. I’d like (3) you to work in pairs first. (4) Read these sentences and decide together how you can express the same idea with the words or expressions from the word or phrase box. Your answers may be (5) both right. Or one is right and the other is wrong. But in any (6) case, I want you to talk about your answers and discuss why you’ve written the sentences the way you (7) did. If you can’t see eye to eye (8) on your answers, you can ask me. OK? So remember, lots of discussion – I don’t want you just to say, “Oh, you’re right” or “you’re wrong” – but really discuss why you (9) put down what you did. OK, does (10) everyone understand the work? 























Classroom English


Hello, everybody, today we are going to (1) role-play the text. It’s about traveling to the countryside. We want you to talk about what you (2) can do in a village like Garrick. How (3) about spending a weekend there? I’m going to (4) put you into pairs. You may get a partner from either (5) agent, who knows Garrick very well and understands it to be an ideal place for people who want a break from the fast life in the big (7) city. The (8) other one will act as a customer. He looks rather tired (9) from hard work at the office. He really needs a restful weekend and a big (10) change of environment. Finally, I will ask some of you to give your presentation to the class. 








Classroom English


OK. Please stop (1) what you’re doing Good! Now, we are going to discuss the meaning of the story. (2) Look at the True or false exercise following the story “Love (3) in Bloom” on this page. Here are a couple of statements. Got them? Yes. Right, there are altogether seven (4) statements. Do you agree with them? If you do, put a letter T in (5) front of the statement. If you don’t, put an F. Then, ask your partner (6) for his or her opinion. Does he/she have the same idea (7) as you? For each false statement, you must work together, explaining (8) why the statement is not correct. Afterwards, we will ask someone to (9) report. Is this clear? OK, off you (10) go now!








Worksheet


The Milestones of Life


A. List some of the milestones of life in Chinese culture. 





1. 


2.


3.


…





B. List some of the activities people might do in celebration or commemoration. 





1. 


2. 


3. 


…











Worksheet (Suggestions) 


The Milestones of Life


A. List some of the milestones of life in Chinese culture. 





1. birth, enter primary/middle/high school/college and graduations, get degrees etc.


2. engagement, marriage, divorce, adopting children etc. bereavement


3. promotion, change of one’s trade/profession, resignation, appointment etc. 


4. buying a new house, selling an old house etc. 


…





B. List some of the activities people might do in celebration or commemoration. 





1. Send flowers, hold banquets, give gifts, give money as gifts


2. Other activities in student’s local culture


3. 


…














� From In the Middle Writing, Reading, and Learning with Adolescents by Nancie Atwell. Copyright 1987 by Boynton/Cook Publishers, Inc. Portsmouth, NH 03801-3912 (p.137).
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